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INTRODUGT ION

A review of the 1iteraéLre would indicate that there '
are three major ptofessioqal settings for wh{ch evaluative
iand analytical tools have been devised. The first which
will be referred to very briefly in this paper deals with
those techniques employed in the evaluation of counseling in
.;h slinical setting, Because the hospital and clinic lend -
themselves to on  going research there has been much work done
in this field, The Journal of Counseling Pszchologz and The
- Personnel and Guidance Journal feature articles in this area
that relate to the outcome of various techniques as .they apply'
to counselins ' S

The second setting where analytical techniques havel
been’ devised is the college counselor-training program. These
\;techniques have been designed to assist supeﬁvisors in-their-
work with potential counselors. Articles on this topic have .
been.found in the Personnel and Guidance Journal and Counselor
Education and Supervision. - - AT //~’>

The third, and probably least effectively researched

»
-~

" area 18 the outcome of school counseling. Although the behav-

_ lor. of the counselox in training has been subjected to analysis

once he ‘8ains professional status, there appears to be

methods at identifying good counseling, Part of the prollem
is that whatever techniques for evaluation do‘exisqf

'-frequently cumbetsome. , s
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Furthermore; a delineation must be made between ad-
ministrator satisfaction and counselor-educator satisfaction
with a counselor's performance. Once a counsel is out in

> the field he is generally more obligated to his present em- o
ployer that to his previous college professor,-

There is som research in the field of secondary

scnool counseling oJCcome. Howevegz at the present ‘time, the
literature is lacking in terms of elementary.school counseling
outcome. Elementary School Guidance and Counseling a Journal ..
which is only several years old "has made a serious attempt '
at filling cthis gap. ERIC has also collected some’ data in this%

\
area. The &wo main sources of infofmation have “been The School

’

Counselor'and The‘Personnei.and Guidance Journal : ~ '
A . . Review of the Literature -
-~ '____-___-_——_—___ff—__' » ~ ‘
\ The entire concept of outégme research was. investigated ~—

'by Kelley, Smits, Leventhal and Rhades (1970) as.reoorted in

The Journal of Counselinngsycho__gx between the years 1964 . ’ 'j.,

‘,and 1968, The authors felt there to gf serigus pimitations
inherent to the pro ess of outcome research, The basic draw-
back was the inab ity to pply the ncientificamodel which -
requires both a control dnd experimental group., We myst be.
concerned gith the ethical implicftions of withholdﬁng treat-

\ ment from those who need it just so that we have a contrql

These-authors,'tnough, were primarily concerned with
“those techniques~employod to evsluate'outcome r;search' in ‘the

7 »
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their contention tHat many of these studies used dﬁeétipnable

o . . _ ; " \>
statistical procedures, o ' ‘ : [ v

. ' : 1
eeed design in which a single group -1s8. studied once,
subsequent to soze agent or treatment presumed 0 cause °

> . change.,..such s es have such a total absence of cone-
trol as to be almost no scientific valde, (Campbell and

Stanley, 1966) _ | ,

‘ In view of these findings, one must question hheéyalue
-of much offthﬂgoutdgme research that already exists, This"
' cettainly ﬁﬁs‘implicatioﬁs for the future of research if Byv' ;

. nothing else,ﬁlmposing greater "btr!ctiond. .

>

, . .  Arbuckle questions the entire method by which we™
3 - . o

L traditionally evaluate counselor success, Aécor&ing to him,
research in counseling must explore new methods of evaluation; .
‘some yet unknoyn.gt'the present'time.@@lthoﬁgh Arbuékle him-"
" self accepfs the ‘therapeutic model as d;;rgériafe toiébunsei-
irg, he ngwertheless reigégf éhe appl%éation-of the:sc;entiftc“;_

\

. déthog”to the systematic analysis of' human behavior;' "

’ he first question has to do with theNgesearch methodology -

v * itself, which has pretty much tended to imitate the t: .

honored scientific pfactices; as they are followed in fhe
Physical sciences and in medicine, eeoIn*a somewhat
ious contradiction, counselors insist on the uniquenéss
of the human individual, and yet, in their research
seem to find jpio difficulty in lumping him as one of
faceless members of a group. (Arbuckle, 1968) - '

- A " ‘ “e

Bergin suggested the following éhanges:'

The bezé.wa to capitalize on the ferment and promise in
this arnéa is\ to foster é)inical‘innovation, evaluation of
practices, a continuing ability to move toward the I~
new and the valuable, If this means, recasting the scien-

' tist-practitioner model in new terms of innovating practice

L3




~ there is apt abundance of clinically oriented research avails: .

N . . . . R - ’ ’. . 4.
and physics style research, 'so be It The old ™e dﬁI ﬁas T
done its job and now holgds bac¢k the development lof a more <
viable psychological prpfessi.on. (ﬁergin 1967) ' _

kS

Clinic;l Setting. Aubrey (1969) contended that the use of the

tnerapeutic model origlnally devised for clinical use has been

3

inappropqiately applied to the school setting. He seriously

'guestioned whether the techniques aséociated with the clinical

-~

model hawf much value when dealing with, in general, a,normal

population. . ?~v U t
\‘\ .

es.sClose examination of the counseling iterature reveals r"
that fts theoreticians and practitioners have done little .

‘to specify the conditions under which techniques should or

should not -be used, have failed to- organize techniques and

practices into a meaningful system, and are unable to pre-
sdict what’ behavioral results will be produced by certain

techniques. (Aubrey, l969)
B ‘ uckle and Aubrey have agreed that different

amethods o luation muEt be employed Aubrey concluded that

thé‘application of;the therapeutic model as j{technique in
counseling is inappropriate for t school setting. Although .

able its exploratzon would be inconsistant'with the obJGCtLVBS; S

_ nature - has implications for future research in other pro-

“fessional settings as well, : N < o

Anothér avenue of’eyaluati;n used 5§‘Schunacher (1967)
N{loye-the ‘rating of counselors in a clinical setting by their
professional- peers. He tound strikingly ﬁow inter-judge cor- °

relation. This is not to say that the technique, in. theory, is '
. ( , T

s - -
o *
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“;;;L"not;of,some potential Vaiue.oneggdinglto Schumseher;étne'cri- ; ‘
" ; yteria for eyaluation én his particular stud were too vague,

’ The question arises,lthough,'whether in elempntary schools

where there 1is generaliy onlx\onﬁfEOunselor, who would do the

e

evaluating ? Teacher and administrator bias would interfere-

with their completing such a task. -

/

uounlelor-training Setting. Counselor-educaﬁprs in ‘an at:ﬁmpt
AY

at providing better supervision .for their students have develbped

- several ‘tools. One approach to theginvestioation of successiul )
Efounseling skill is obvxously asking the c1ient This tech- 4"%\
nique was investigated in 1965 in a study . by Linden, Stone and\\

Shertzer, The authors were interested .in testing the relia:ZIity\

and validity of th newly developed Counseling Evaluation

ventorly. They co ,eletqd}:he,responses_ofﬁa randomly selected® f;

om throughout the United States and

group of 7 unselors

386 randomly sefected high sc?ool students who had been clients
and seen by practicum students at Perd UniverSity. The actual \.

. 4
application of this instrument in their study was desggned to

N predict practicum-student suc .
" cogss

authors concluded:
~/

In’ short despite their brevity,fall CEI factor scales .
and the CEI ‘total score- exhibite ‘adequate reliagbility-

and at- least limited discriminative validity for practigum
gredes. ( Linden, Stone and Shertzer, (1965)" .

iy e ..\. i _ , -
-07‘1“ . :
The Counseﬁpr Ewnfuation Inventory wag. the subject of ) A

another s?gﬁ}, this one conducted by Haase and Miller (1968)
They concluded that although the- instrument was of value at

both the college and high schoolﬁlevei, a di(}erent empnssis had;
v - 10 . S

1 » - . '
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ids. The use of suchaan instrument may have some value ih the

.

elementary school pro ram, Certainly, the concept is a viable

:one, One must consider mthasgh if the verbal . and conceptual

/

demands of any inventory of this nature are w;thin thevintell-?

ectual.and emotional limits of'small childrenvf

-

" As fjr back as 1960, Amidon and Flanders published

:to "counselo

Interaction Analys1s in the Classroom»(gee appendix) This

~

_is a device by which teachers may categorize their verbdbal be-

havior into.seven _gategories and student responses into two.
The tenth category deals with silence or confusion. The" sys-
tem is,} good model for the/systematic analysis of - teacher

the .wide range of |

interaction because it clearly identifiit

teacher behavior im the classroom. Amik“i (1965) adapted this
system by;c::;;ing the word "teacher" whereVer it.appeared.

No other changes were made in terms of the
£t

. classifications or definitions. One must - consider how appro-

. 7

priate the application of e criteria foriteacherfinteraction

’ ' ’ ‘
arerto the counseling modelb In any case,:the7cpncept is

Jorthy of furt r.consideration.' . A

’

O'He n and Arbuckle (1964) attempted to i;olate those
’

. variables which separate effective cpunsslors from inefﬁective

1

counselors.by developing an yhstrument which would measure

counseﬁfr 8ensitivity. It consisted of a thiry-minute tape

recording with opportunities for the. counselor tgirespond at'

[ .-
‘)

T

'to be placed on the scoring of the college students' inventor- .



certain i tervals. The inst 'lznt was speclfically designed for
use with counselors in trqining. The authors concluded that.

v The flnal Sensitlvlty Scale may have some predictive
value in that potential counselors ‘whoswere judged. ost . .
effective in counseling practice scored significant . -
higher in the Scale than those judged leagt effettzv .
The poqential usetulness of the Scale is.at present

unknown, ‘ _ . <, '
_ ~k

. . .

Ll

Although this 1nstrument was desﬁgned for use in
practlcum settings ig is possible t; admlnister such an in-.
_?) strument to those who are currently employed counselors. Be-,

cause thls is somewhat like a test it might e etterftO; ,?2 .f .
. handle it as a. éelf-evdlua:ive technlque rjthss ¢ an one'im;‘aﬂu '
posed byﬂi ervlsor or employer. A combi ation of an efapta- o
tion of t§é Flanaers/Amldon system ard - the Sensitlvrt; Scale
mgght produce some interesting results for counselorg currently

in the field. v . ] ,
School Setting: It would appear that The‘PersonHEl-snd Guidance . - "

.- ’ °
\

Journal, The School .Coungelor and .Elementary Guidance and

_ _ -\_ .
s Counseling  feature more articles about the neged for'resesrch

‘3::

"in the field of outcome‘research than reports of actual re- 2 ,
-~ y

™\
search,)] Many 'such articles express the frusqrations lnvolved

in perfBrming the task. One theme' that tends to tie together S

T\\;, m;ny of the articlesois thelinablllty~of counselor-educators Y 'bgﬂﬁfﬁ
to agree on both the detlnition of the goals of school counsel- ;-{ i \

ing and the méthods by which to evaluate school couns;l}ng | o

B . ,'\. 0 T~ } ? ,{

> . - . . . Ny o. ) ‘ . ’
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According td'Lge'é ( 1969) review of ten\fécently pub-

-O’

- " lished textbooks in guidance and counseling there appear§~g?.bo
high agrea‘bnc on the tqllow!hg five ‘dimensions of evaluation:

-1, Detin&;ion of the objoctives ot tho program or act}vity
to be evaluated,: . -
¢ 2, Establishment of criteria against which progress toward
. these obJoctivea can be measurdéd,
3. Design of instruments and techniques by whgﬁ' this pro-
gress can be measured
4, Collection of data from all neeeséary sources
5. Analysis of data and judgment against criteria about the

. quality and quantity of the progress toward achievement
! of thc\stated objoctives. , ’
Lee pointed out that although these five dimensions appear in
all ten texts, none of the authors has suggested a list of
. clear and evaiuatablo objeccivgp-to; guidance, The.objectives
and methods for evaiuating aftainment of said objectives must
' be. clearly defined wheh the guidance program is actually inicd-

ated, Lee suggested two basic forms of evaluation: survey'

’.
2

(qugstion?:}re, 1nt;rview, follow-up study) and experimental
(measuring the differences between the two groups using academic
data, test data, absenteeism, number of drop outs etc,) Although
non of his particulSr methods is unique, it does seem logical
that when a counseling program is being considered, clear and
-measurable goals should be enumerated at the onset. But what if
one can't measure the goaI: ? If a goal is unmeasurable, it does

not mean, necessarily, that it is not worthwhile,
>

A method which has received little sciemtific attention is
that of self-evaluation, possibly because humans tend to be

somewhat less than objective about iheir own behavior. This

13 .
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'part?cular method may make many a~stat{stician cringe, It
. 'just might have some merit, Certa ly, it is better than no Pt

~evaluation at all, o .00 N : g
The problem of determining who qualifies as the good p
counselor remains unsolvéd. Neither teachers nor students
can effectively evaluate the counselors- a good counselor
is the one who makes them feel as if they did it thems
selves. Administrators are in no better position to judge:
The less they see or hear of the counselord, the more ~ -
effective the coungelors are being. Evaluation of a coun-
selor's worth must therefore, be a self-evaluation, and
if we see ourselves as agents of 'cohesiveness and if our
actions are such that weprovide fhat element in our inter- ,
personal relationships, we can tolerate abuse; we can
smile at time studies; and we can believe in ourselves and '
know that someday someone else will, too. ( Siegel, 1969)

- ' One must wonder whether Siegel would feel differently
about evaluation if there were a consensus about the goals

of counseling., But=without stated goals, 81ége1‘s apptoachxg,

to evaluatioq_relieves mush of the frustration aasocieted

-
with statistical design and implementation.
' > ) ¥ /J
” Schwartz and Ohlsen ( 1968) interviewed 152 students

”~
from a population of 1200 freshman high school students in

Illinois.TThe intent of the‘gtudy was to evaluate tape re-
corded interviews on th; basis of content. The study was
designed to distinguish between socially effective’and *
socially ineffectivegstudents on the basis of student initi-
ated pabics of discussion. The authors comcluded that: "Though
this study failed to validate this technique for appraising
outcomes of counseling, the invé;gigators believe that it has

A

promise sufficient for further research." One must consiher

11

- S
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the pbssibility of analyzing counselor ékill on the bésis of
systematic evaluation of a series og tape recprded interview;
with vari;us.clients but kéeping the counselor constant. Un-
tiﬁfwa ar blé to fine, in operatzonal terms, what is coun-
sélgr sk;?:f\}c féms futile to try devalo,’ng instrumengs~ro

test it, , )

e

An‘lnvestigation reported by schmieding (1966) dealt
with the academically ‘failing junior high school studont. In’
short, there were both experimental and control 5aoups. All
students were administered a battery of five tests before and
after the experiment. Schmieding found that students who re-
ceivpd professional counseling improved on three of the five
“criteria. Those ité&s were (1) Grade point average, (2) Scores
on the Iowa Tests of Basic Skills and (3) teacher racinss.

* Although this type of research complied with the requirement
of having both control and expetime:tal groups, the data
reported shows no indication of control for Hawthorne Effect, ’
Although there is evidence that those students who received |
professional counseling did improve, one must seriouély quest-

ion whether a party or other form of non-professional attentign

might have served as well, =

Matthes, Kranzler and Mayer ( 1968) adminiﬁ:ered three -
instruments to elementary school children to determine whether
. Client-centered counselor behavior was effective with children

of this age group.

15
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//The instruments employed Ain this study were: -
€1) Relationship Inventdry (Barrett- Lennard-1962)
(see appendix)

ézg Michigan State Questionnaire (Flander8° 1965)
3 Sociometric Test ( Gronlund; 1959) .
,The findings indicat:ad that:

The only.statistically significant correlation of

coefficient was that. betweén perceived counselor un- !I \
s conditionality of they regaz;d and change in t:he atudem:s'

sociometric stafus, .
Of more importance ghan the findings of. rhis study are tho L
methods employed. The administration of paper and pencil :esis
of one sort or anoeher‘is not new, We have seen éxamples
earlier in this paper where the CEI was used, The authors of '

s .
chis study'indicate that one of the limitations of their ¢
sttistical design was the use of the Relationship Inventory.
"It is also possib t elementary school students are
L

unatfle to comprehend the meaning of the statementq‘on the Re-
lationship Inventor§ 'o:‘to ‘discriminate accurately between
the possible answers on-the Relationship Inventéry." (Matthes,
Z?anzler and Mayer 1968) The conceptual and verbal limitations
of /'paper and pencil tests ate|adrawback when working with young
children. This particular li.mijt:ion is one which educat:o:s

and counselors should be able O overcome,

-

Knightdn and Werner (1966) as reported in ERIC's Ele-

mentary School Guidance and Coggseling (19682 also used the

Relationship Inventory to test the effects of counseling upon
interpersonal relationships, including those between students

and teachers, teachers and [administrators and teachers and
N Y

16
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counselors, - ' ) -
. : _— oo q e . N
/; . j}he investigators concluded that counseling in the elementary
school does make a difference although the results weré not
ctatigtically significant, It ‘1s suggested that further - \
study done on what the actual relationships were and
what elements of the treatment affected them, - ‘r)

-~

rencet, -

-~ - . There is of 'course some qdea’t ion whefhef émT ing in‘

.the elementary school makes a difference and if the 31

*
.

is. a,Positi.ve _one‘. Probably the most :inter'bting and diseufbg;‘--‘.‘{;ﬁ
\ zler's (1968) |
Ev;z.u,a&_con. "I
‘ Ua représeni:at:iirq and tho’rough revifqy of outcome‘ teoea:;:h '

' Spanning the years 1963- to 1967 and dealing with counseling in

" J; “ing Atticfc_r’eviewed for this paper is Kr
7. .éntitled; "Elementary School Counseling: #

Y - * e | . .
the elementary school, Kranzler finds three rather conflicting ‘ -
‘c'onclusions. The results of his review of the literature only i

POint up the need for more diverse, original, systematic and
t‘hqz;oﬁgh methods for ‘both counseling in thgholmntary school
- and evaluating such counseling, - | I

The evidence provided by these studies doesnot‘vpermit the
conclusion: that there were differences between the children
who were counseled and those who were not,

Three possible conclusions were diséussed~'(1)'Counseling‘
is effective, or at least was not proves ineffective,
but the methods of counseling were inadeqhate in some re-
spect; (2) The methods of evaluating counseling were ade-
quate in these studies; therefore counae;ing or at least
client-centered counseling, is a useless activity; and

(3) Counseling affects children for better or worse,
; ¢+ Kranzler's findings are supported by other ‘rleaearchers
(Kelley et.al, 1970.; Arbuckle, 1968) in that there seems to be
serious limitations on th§ methods and procedures that have

been applied to the testing of outcome. We must come to grips

17




" thé fields-Neither is it alwa ays practical or.sensible to “*

'their own profeaaional ‘behavior and ﬁave clients evaluate ,;K

13,

*

wlth this dilemma. Van Hoose (1968) is not so pessimistic..
‘The PTotal. guidance movement in !‘A'is country is \arelatively
new and at the elementary level the arrival of icounselors
in the school is such a recent event that many bf the re-
search daficiencies noted,..are not surprising._Obviously
some so0lid rationale should precedes the: inaugurdtion of
any program. It does not fo low, however, that’ t e theorete
ical rationale must be deve oped exclusively by 'those in

wait for universal agreement on theoretical foundations.

<

concx;usxo&s_ N o \

In this paper various methods of evaluation and analysta

of\to> selor behavior and counseling outcdme have: been{ex lored' ;

B\
The opinions and ideaa of several authora who. have criticized

and n&de suggestions for the improvemen of the methodlused b
for such- evaluation and analysis have bee cited. Rese chors
have done everything from interview and sﬁbmit the client to“ : 'ﬁg

various tests; to’ having counaelors rate each othet andlyze ﬁ
L [ 4 !

iy

'

counselors. No gingle method ‘hae emerged that is - appropriate

S
JEvRty

to every counseling setting. No single. method appeara to pro- ',

vide both a qualitative and quantitative analysis of counselor EK ~
skill, muchless a universal rationale to Juatify the.existence '} ¢
*a "\ : m

of counaelors in the firat place.

The ltrongest criticism which has bee&&led against . i
o

outcome research procedures employed to dVF° seems ts be that
$ ~

of the\inadequate applioation of appropriate statistical deaigna.

\.,,

[
Furthormore, tbore is a aerioua lack of follow-up studies on

- - | T\ "1;18 | . /~v3
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- prevzous research despite the requests of the-orrginal authors
£0° carry on their studies ahnd find additionel d data, Logic
would indicate that it would be beth more economical and ;
efficient to rework some of the data that already -exists than
start all over again each time someone wants to see his nams
" in print. 1f some of"the loopholeg_,hich appear in existing
'research studids were closed, we might haveKmori ﬁhrd data N
‘than we presently do. Thére is good reason to he&ieve'that
poorly designed studies continue to prdliferate. The applioation
fyf newly found statistical methods and computeﬁ'technolégy
s?ould facilitate theIEevaluation of earlier atudies. It wogld -

Seem as though we haven' t learned our lessona *from history;

¢ - :
-~

Another limitation, at the pr’fent time, is the appli-

: cation of the scientific model ,té the analysis of human behavior./
There is serioue doubt as to whether this model fits the subd “
Ject matter we are tryin; to explore. One would hope tHEL fur-
ther inquiry into this area will provide the- answer, If Kelley,.

.el (1970) are correct more gttention“should be given to
the methods by which we obtain gnd evaluate data,’ Questionable

. .
data is of questionable worth, : 4

-

Stefflre ( Van Hoose 1968) 1ists 8ix areas which he

felt are in need of research: .
1. Agreement upon the terms used in guidance, Presently

there is. considerable confusion about the meaning of
such terms as counseling, caseworb consultati~ and

: e 19‘. )\/ ~
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2. More atu/ntion should be given to etudying the process
of guidance ,activity rather than its ultimate ends,
Pl -
3. There is a need to temper our reliance upon quantifi
- cated sciences .alone for our knoyledge., : /

4, Research in guidance needs to be pertinent not Just
to satisfy our whims, " . y

- 5., There is a greater need for nore conceptualization in
the guidance area, . -

6. Demonstration projects co 1d be helpful i§'shdw1ng the.
value of specific. types of.guidance activ ties. X

”ineldxof

The relative scarcity of Eesearch in t

jh*e search Some studies

‘ﬁ.,( g

which- have been orig Zﬂ‘y designed fo use in the secondary

school setting might qgll be adapted for use in the elementary

school. One of ‘the f%mitations of some of the studies already

-

conducted ia the reading and . conceptual level of the instru-

- ments emplOyed.;It is'essential that the instrumentation be
’  d . '

developed in’dccordanCe with the students' achievement levels,
Furthermore,,one cannot under any circumstances,'assume that
the model. for counsehing in the secondary school is synonymous

with that of the elementary school.
Before elementary school counseling and guidad!e be-
come fully integrated into the sthools, it will be necessary

o

for the profession to define ‘its gaals. These goals will vary
. . ~ .

~

< L o | e
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come can be effectiveiy and economically evaluated, counseling

" 8 als'must be clearly defined in behavioral and conceptual terms,
ﬁ d when that task is-completed, we may begintto explore the,

-

umeroqa alternatiyes and limitations “of evaluation.

RECOMMENDATIONS FOR SUGGESTED ACTION

. It is’ possible, however, that it will be some time be:
fore we ‘are capable ‘of either defining our goals in behavioral
te._//pr designing sound statiStical methods for meagsuring
sdch goals, 'Does this mean that«counseling at the elementary
school level should gﬁ::j to a halt because we lack the tech-'

to define and evaluate ? I think not,
. ..
" zlt is my feeling that the uSe ot any single index to

nolOgy ot sophistlcati

—

evaluate such a cpmplex relationship as ?ounseling in the
elementary school is naive. The counselor in this setting
doesn".ﬂust see client::>Evaluation of his interaction with

myopic view o£.hls total functiqp.,

-

students alone is a rat/
~ Elementary cpunselors work closely with béoth teachers and par-
ents, more so‘ for examole, than do their counterparts in otler
academic settings. Cergginly the elementary counselor would have .
more contact with a classroom teacher and atparent than a college
counselor whose client is havlng academic difficultles. Using

the counselor-teacher or counselor-parent interaction as a 4

a criterion is equally naive.

21 ' e
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{ Some counselors find it easx to evaluate counseling
outcome Jghtﬁﬁ'basis of the incidence of self-referrals; -

increase in test scores of clients; abseriteeism of participants .
in a group etc. These aredwasier to.measure than changes in

self concept and attitudes. qyﬁ\is ;this really an obJective |
description ;;/;hat counselors out in the-field are doing ?

wOuld an ele entary counselor - be Iatisfied to be evaluated on

such dimensions 71 doubt it. The fact i at .the role of the
elementary. school counselor is complex. t involves many kinds

and‘%egrees‘of relationships. ,

Traditionally, outcome research has been predicated upon

some theoretical tramework. A counselor-educator would state

o agree ‘upon

4 goal and then proceed to test whether he has been successful
Unfortunately, at the present time, we se /l

a definition of counseling in the elementa chool much more

specific than: o,

]
.%he research writing, and practice to date is indicative
of considerable agreement on a threefold fqpction of :
, the elementary school counselor, i.e, counseling with
" pupils, consulting with teachers and parents and coori-
nating the guidance activity. (Van Hoose,vl968) *

N ;

What‘is needey is a multiphasic approach towards the
analysis of actual counselor behavior on the job. Let us set J '
aside for the noment'tne value judgment ridden discussion of the !
"ideal! counselor role. Let us begin to observe what the elementary
counselor actually.does. ' |

Whether iteis.ideal or not, counselors.in-thelelemeptary

schools are performing a multitude of school related tasks. If we

} . o | 29 \j/flf\\\\ i
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- ., can underttand and déScribe tﬁese.function; then we-might-bl
able to develop various methods of testing o what §egree the
chunseiorizs meeting with success in relation to an specific
--taﬁﬁ t this moment we are not concerned if the pgfticular' »
‘task would be labeled approprxate or not by orne counselot-edu-
- cator or another, Let us see whether our counselors are doing
successfully what they set out to do. ) .
A répearch team coyld work togéther with counselors and
-develbpléi'instr;ment that'woﬁld measure relative success on-.:
aﬁy one of a hundred ditensions; Frdm this survey pf counseiér'
tasks, counselor-bduactors)Loﬁld identify those which they
'would.associate with their '""ideal." Counselors, the meanwhile
would be able to select the particular instrummat they wish and
evaluate any given task, Counselors could have at their dis-

pésal methods by which to analyze their sucéess.

The parents, teachers and clienté);f counselqrs could
also be intervi?wed and askel to respond to conceptual ‘}huestions
"that hawe been extrapolated from the survey of tasks. They would

T& s .
also be asked to rate their couhselor according to those criteria

they felt important.

At‘this point we are‘regay to subject the data gbtained
above to statistical analysis, Hopefuliy, we will have created
a core of common tasks that are agreed upon by both counselors,
their employers, clients and professofhlghich will best describe

those behaviors that many successful counselor display.
\
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Witqqtﬁé;dévelopmeﬁt of such a guryey tbol, qounse19r§ . ’;\

are not boqndhtb "ideal goals" which have been‘eséabliéped in'.iﬁ! “

schools other than theirs and at times other than today.” We -

. »claim that one of the qua;ities;pf good cqunselbrs is fleifgiiity.

1t is ess;am:ial .thac.'we make e\zery“ evffqr‘t:’ to ‘avoi.d" ‘linposing

. ) . \ .
goals .,for counselors ‘that.are in reality not univergal. The <,

role of the‘élemeﬁtary‘counsglor is not a universak role; it . -
is a gersonai ahd'unique one derived from an amilgamation;of’
school environment, administrative readiness and professiopal

orientation, ,

1 am not convinced that there is a "most effective" . '
. , o
‘or "“most’ desirable" role for the elementary counselor that

should be promulgated across the land, Tﬂﬁ~role of the counselor.

is probably more a function of the demands placed upbn him by: o

his particular setting than hts"phitasoﬁhical dispositioﬁ.
. ht P

™.

Rafers and Maslow not withstanding, the counselor in thg'ele- -
.mentary séhoof/(does encounter situations ranging from'sewihg ‘

up pants to lendin bus méney. if the counselors are doing ﬁN\\
thesetasks let us hope thay are the best sewers and lenders | i
around. For the time being, let us explp ;\the.variods kinds of
- things counselors are dglng and fry to/gIaldéte their relative

success,
, 5 i}
In the future we. can attempt to identify .those behaviors

. N
which we have,fdund from experience constitute a, constellation
of ideal t-haviors in a universal senfe. Prbseptly, elementary
counseling may be too young to have adequate perspective.

2
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- (V4 ' L . i
Flow Chart of the Development and Use of the Counselor Task

E3 - Z
Theoretical-ideal . .
Counselot educators develop a théoretical ) . A research tea
~model forithe "ideal" counselor in the ., . /° counselors des
<« ' elementary school, - : . R o . couriselors per
N\ .. . L . .
¥ ') ‘ - . \of - S l
N > ‘ ) . v A
. o Counselor-educators, research designers
- _+.and elemefMggry 'school counselors create
' an instrumept which will évaluate rela-
i _ tive success of each of the tasks ‘de-
, 4 scribed above., o :

~ 3

Counselor-educators will select: Iéachers,-administratoré, clien

from this syrvey those items ~ and parents will select from th
which they associate: with the © " survey those items which they
ideal counselor assocliate with the ideal counse
p T - . ) | 1.
’ ) R L 2 <+ - <4 .
Data from t three sources above will be subjected
to statistical analysis. A list of cornmonly agreed

/’ : - upon cowrfselor tasks should emerge .

K Ay i A [ Y ./\'/ -
" Based on this statistical data, counselor- Based on the st
-educators should be able to provide,pre-——-~w—y counselors may
,scriptive information unique to each formance of som
school setting, ., - : - others with the

[ ., vy
% _ - : . to measure thei

25
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Below are listed a variety of ways that ahe person may feel or behave in
refulion Lo another pr-on, ‘ ’

Plise consider eac' statement with reference to your preser:t relationship o
with yuur counselor, .

Mtk each siatem 1 in the left margin, according to how strongly you
fiel that it is true, . not true, in this relutionship, Please me-k every one.
Write in 43, 22 51 or =1, -2 =3, to stand for the followir¢ answers: )

Yes, I strongly ! ¢l that it i true.
- +2: Yoo, I feel it s true.
’ +1: Yes, I feel that it is probably true, or more trwe than untrue.
-1: No, Hfeel that it is probably untrde, or more untrue than true.
-2 No, [ feel it is not true. . '
-3: No, [ strongly feel that it is not true.

'3

——"1, He respegta me a2 a person.

—— 2 He wants to understand how I see things,

—— 3. Hininterest in me depends on the things I say or do.

— 4. Ho i comfortable and at ease in our relationship.

——— 5. Ha foels a true liking for me.

— 6. Homay understand my words but he does not see the way I feel. .
—— 7. Whether Fum folng happy or ushappy with myself makes 5o eel  J
. differency to the way he feels about me. - '
— 8. Ifeel hewbonmleorfqtm’thm
' —i 0 He is impatient with me. °

~e10."He nearly always knows exactly what I mean.
...__ll.Dependin(onmybehavior.hehlubettaropinionoll!iuomtinlll
l than he has at other times. !
—~—=12. Ifeel that he is real and genuine with me.

——13. [ feel appreciated by him. .
~aI4. Helooks at what I do from his own point of view.

~—18. His feeling toward me doesn't depend on how I fee} toward him,
~—18. It makes him uneasy when 1 ask or talk about certain things, ot
" ——==I7. Heis indifferent to me. ’ o !
8. He ustially senses or realizes what I am feeling. ok
~——19. He wants me to be a particular kind of person.
——20. I nearly always feel that what he savs expresses exactly what ke i
feeling and thinking as he says it.
~—-21. He finds me rather dull and uninteresting. ‘
2 His own attitudes toward some of the things I do g say. preveat him
from understanding me. ' .
——23. L can (or could) be openly critical or appreciative of him without
redlly making him feel any differently about me.
~—24. He wants me to think that he likes me or understands me more than
be really doss. n
~28. He cares for me, ‘ ’
26, Sometimes he thinks that [ feel a certain way, because that's the way
he foels. :
——21. He likes cortain things about me, and there are otber things he does
. not like, : ‘ -
® .. 28 Hodoes st wwid aytingtat i important o o eaioni,
E MC 2 Ulsel that ha disepnmwes of ma.

Toxt Provided by ERI

3

v
t
K

—— | (§ 1177 whaleeaneven,wheml.mhage.dmﬁmwmm_.__

~— 31 His attitude toward me stays the same: he is not pleased with me -

lometifnes and criticaltor disappointed at other times
"33 Sometimes he is not at all comfortable byt we £0 on, outwardly izpor-

. ingit.
——33. He just tolerates me.
———3. He usually understands the whole of what I mean.
—35. If I show that [ am angry with him, he becomes hurt or anzry with
me t0o. :
——36. He expresses his true impressions and feelings with me,
—37. Heis friendly and warm with me, \
—38, He just takes no notice of some things that I think or feel
——39. How much he likes or dislikes me is not altered by anvthing that |
tell him about mynelf. '
—i0, Attimulsépeﬂmthehmtawmdwhathehmaﬂyf«hng ith
. me. ‘
——AL Ifeel that be really values me.
—2 Heappmdatueuctlybowthethimlexpcrienufeel to me.
—43. He approves of some things [ do, and plainly disapproves of others
,_“.Helswiﬂinctoupmwhnté'varimllyinhhmindwithme.'
including any feelings about himself or aboyt me.
~——45. He doesn't like me for mynel, &
——46. AL times be thinks That I fee] a lot more strongly sbout a particlar

“

thing than [ really do. ¢ 4

re or less appreciative of me.

!

\
Lo

|
|

._47.$|M T'am in good spirits or feeling upset does not make him fee! ‘
mo ,

——48. ¥ is openly himself in our relationship.

——49, I seem to irritate and hother him,

—50. He doed not replize how sensitive I am about some of the things e
disguse, - ‘

| _.51 Whether the ideas aad folings T expres ar “ood” ot “bad” seems

meke no difference to his feeling towmed me.

TJZThemrgﬁmwmeledtbﬂhi‘&tmdmhmhqniu
different from the way he foels underneath. ~

——53. At times he faels contempt for me.

w04 He understands me, /

— 1 itges | am more worthwhile in his eyes than [ am at other
e,

06, Thave not fet that he tries to hide' anything from himself that he
feels with me. - '
1. Heistruly interested inme, ~ \. '
__ﬁﬂhnmomtomahmﬂysoﬂxedqdmmﬁcthtldon'tmﬂy
get through to him. \ :
___&Idon'tthink_thltlnythiulnyﬂdg)dlydnmthmyheleeh

toward ‘

me.
——60. What he says to me often gives &
‘ thought or faeling at the time, *© - |
5L, Hefoels deep affection
62 When I am burt or
without becoming upeet

8% What other pesple think of me dows (or would, if he knew) affect

the way be fagy toward me

4. 1 beliew tht be b oeligs he dos oot tell e abot that ar

causing diffieulty i our relationship.

&

l
[
t
{
i

g iprogien of b whdle

f b |
%mb@nmyfuﬁmeﬂn?

y

b
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CATEGORIES FOR INTEREACTLON ANALYSIS 22. .
- =2

1.* ACCEPTS FEELING: accepts and clarifies the feeling
- . tone of the students in a non-threatening manner,
Feelings a may be positive or negative. Predicting or
recalling feelings.are included. :

) 2.% PRAIJSESQR ENCOURAGES: praises or o_ncoui:ages student
[ ection or behavior. Jokes that release. tension, not
at the expense of another individual, ‘nodding head or

7

saying "um hvm" or * go on" are included.
3.% ACCEPTS QR ‘USES IDEAS OF STUDENT: Clarifying, bullfing

or develpping ideas suggested by students. As teacher
brings’ of his own ideas into Play, shift category

to flV.. ' b

4.* ASK QUESTIONS: asking a question about content or
pProcedure with the intent that a student answer.

TEALK
INBIRECT INFLUENCD

S5.% LECTimING: 3Lv1n3, facts or opinions about content or
procedure; expressing his own ideas, asking rhetorical .
questions, . T

GIVING DIRECTIONS: du'éc:lonl, commands, or orders to
wvhich a student is expected to comply.

17.*' CRITICIZING OR "JUS‘I‘IFYING AUTHORITY? statements inte'ng:le‘
to change st.l:nt behavior from nonacceptable to accept..
vd . able pattern’ bawling someone out; stating why the

TEACHER

DIRECT INFLUENCE
>
%

teacher is doin@ what he is doing; ext:e‘me,ulf referenc

8.*STUDENT TALK-RESPONSE: talk initiated by students in re-
{ sponse to teacher. Teacher iniflates. the contact or
‘ ' sdlicits student statenent, o

9 . *STUDENT-TALK INITIATION: talk by otl;d,ents which they
initiate. If " calling on" student only is to indicate
who may talk next, observer may decide whether student
wanted to talk, If he did, use nine.

STUDENT
TALX

10.* SILENCE OR CONFUSION: pauses, short periods of silence
and periods of ,confusion in which communicate cannot be
understcod by the observer.

.
<

& There is no scale inplied by these numbers. Each number is =a classifactory

it designiates a particular kind of communiaction event. To write theze

/pumbers down during ibservation is to enumerate, not to judge a position
) on a‘scale, '

\




A chhvnfqhe for Analyzing Counsclor-Counselee Interaction [ 51 T

A -

Tahle 1: Categorics for Interaction Analysis

coun~ I in a nouthreatening man' 1. Feelings may be positive or ney
tive, Pro. L ting or 1ccalling feclings illcllld(‘a.

2, * PRAISEES OR ENCOURAGES: piaises or enconrages « ounselee actior
or behavior, Jokes that release ten ion, not dt the e, ense of anothe,
individital, nodding: head or saying “um hm?” or "go « n” are includcd.

3. * ACCFI"I~_ OR USES IDEAS OF (COUNSELEE: ! rifies, builds o
® _ develops ideas or suggestions hy a counselee. As coun lor brings mor
of his ov.1. ideas into play, shift to cat: jzory five. ‘.

Indircet Influence

| .
i the into ¢ that a cc:usclee answer. .

5. * GIVES t~FORMATION OR OPIMION: gives inforn tion or opinior .
ahoutse otent or procedure; expr wes his own idea. asks rhetori
yrestion

8. * GIVES DIRECTIONS: gives directions, commands, or orders to which
-a connse hee is expected to comply.

7. * CRITICIZES OR JUSTIFIES AUTHORITY: makes statements intended
to clauue counselee hehavior from nonacceptable to acceptable pattern;

- hawls someone vut; states why the counsclor is doing what he is doing;
extremne sclf-reference.

Counsclor Tulk

Dircet Influcrce -

8. * COUNSELEE TALK-RESPONSE: talk by counselee in response to
conmselor. Counselor initiates the contact or solicits connselee statenient.

9. ®* COUNSELEE TALK-INITIATION: talk by counselce which he {nitiates.
— : = SRR

Counseloc
Talk

I
!

‘5 10 ¢ SHLENCE: pauses, short periods of silefce or breaks in the interaction,
ot -
ce < e e Rhepe i N s imphitd by these nnmben. Faclr nnmber is elassificatory;- it

desivnates a particalar kind of communication event. To wiite these numbers down
durmge observttion s to enmmerate, not toffudyge: a position on a scale,

30
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Aruitoxt provided by Eic:

1. * ACCEITS FEELING: accepts and clarifies the fecling tone of the

4. *ASKS O ESTIONS: asking a ques i about content «+ procedure wit'

23,
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,process. 'Althoﬁgh this is of course a prerequisite for effective

- counseling. Furthermore, the ultimate goal of effective counsellng must

. INTRODUCTION i)

Gounseling 1s a camplex relapionshlp among tgachers, students ad-
ministrators, clients and counselori Prodnqing approach behaV1or towards

counseling by students is on;y»one small part of the -entire counseling

. "“ . )
counseling, it is by no means synonymous, with the entire concept of g‘

3

be facllltating independence and reSponsibility on the part of ﬁhe client.,

Thie process at first involves developlng approach behavior_gpd e

rapport between the client and the counselor. This should not. be int r-
preted as fostering a dependent relationshlp. Once ‘the specific éBals o
counseling have been met, termination of the relationshlp is in order.-.”

." ) e’
Ideally the client at some point conc¢ludes that he no longer needs~the g; *

2Is

counselor and cﬂu make it on his own. ' . _mi'. ..

b CTey .

cerned with deVeloping approach behgvior towards the counseling;process ,
once the client seems capable of interacting without the assisbance of
the counselor,. the counselor stresses separation. Hopefully?ih Iﬁ‘nt
realizes that he may return at any time. One need not be actively engaged
in an ongoing counseling relationship to value. counseling., z

Although in many ways thenconnaeling process is similar to other
learning experiences it is very differen} from the typical-claasroom

.

setting. The English teacher, for example, strives to have her students
. -

. r-
demonstrate approach behavior towards English for an indefinite period.
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five years after graduation?”

seems to defy evaluation but is nevertheless a part of counseling theory.

1N ztudent who once showed great interest in English soon lost his zeal,

the te:acher may question,thé overall success of - her méthods. On the other

nand, the .most Successfﬁl counseling case is the one where the client has

4
-

voth resolved his conflict and'terminated coﬁnseling contatt.

In the broadest sense, one hay say that if a_client‘truely values

~ - ~

_counseling then. in the future he will seek such help again if needed.

This is true’: Bﬁt in an imﬁegiate sense, in'térhs of evaluating a

v 3 .

counseling program within the three or four years a student stays-at the
particular school, it becomes necessary to be satisfied with certain un-

answerable questions. For example; "Does the student value counseling

.

-

It is possible to construct a coynseling program in behaviordl terms

that can be swiftly and accurately evaluated. ‘But‘frankly, there seems

.'to be more teo the complex issues of,éounseling today than can bé'acco-
modated into such a framework. At the present time we lack the sophisti- .

-cation to measure rapport which toggmany'counselor-educators is a vital

component of the.successful relatibnship. Insight is another issue which

The dilemma arises, not in terms of objectives or methods, but i;
our inability ;;\develop sensitive and‘sophisticated instruments appro-
priate to the complexities of the csunseling process. Merely breakiné
it down into small component parts and testing each part individually

doesn't seem to resolve the issue. Somegimes the whole is greater than

the sum of its parts.

A
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Learning theorists have developed a bepavio§tl model for counseliné.

-

A

N

Zenavioral counseling does not concqig\itself with much more than what can
. . * N .

o

te clearly defined in behavioral term

&
\and equally measured. There is no

douot that qperé are many school related problems that can be effectively
resolved through the application of various behavior modificaﬁI' “techni-
ques, But the school counselor is limited in terms of the variety of

reinforcers he may employ. Furthermore, it appears as though the state of

¥ e

the art is such that we goﬁ"?:know what it would take to reinforce some

) \ -
clients. - :

-

-The gfeafest limitaéioﬁ to a strict appliéatiqn of: the behavioral

'model to counseling is that it defines couﬁseling too ﬁarrowly. Réther
than admitting that. we lack Qhe skill to evaluate the complexities of the
entire counseling relationsh;p, beh#vioral‘counseling stresses the theory
that if it can't be defined behaviorally’and evaluated effectively then

it is of quéstionable value. . P '

. Bebaviorgl counseling has had & positive imp;ct on the process of
céunseling despite this limitation. .It has forced counselors to be more
specific in many:of their objectives and has urged them to consider the
need for evaluatiné whether they have or have not‘met these objectives.
,Counselors hagplbeen too prone to throw up their hands in frustration and
claim that they know what they are doing but can't prove it.

Counselor-educators seem un;ble to agree on-which»va;iables consti-
the the .ideal counseling relationship and how they effect ;ounseling.
ouﬁcome. Few educators agree on how outcome should -be evaluated. It is

my contention, that until counselor-educators can agree on what constitutes

?

36 ‘



’,\‘ .

é; - _ | ] ,
all'ect Q} tﬁe”ccunseling outcome, and resqarch'designers are capable of
. ——__—*measurjng what the counselorééducators previously agreed upon we are
relégated to a r;thér'hit and miss approach towards $§$nseling. But let
us at least be afnéffective as we pbssibly can be whén’we "hit."
There is .general agreement that h,desirable goal of school counsel-
ing is that the studenfs both. take édvantage of the counseling service and ,
value it. It is possible, therefore, to describe various methodélwhich
will facilitatg and produce approaqh behavior. There are several methods,
: some .of which are admittedly superficial, that will evaluate the frequency
of such approaches. There are even feWer techni&ies that can efficiently
eéglugte qualitative reébohses. ! ’ )
The major;objective of this paper is ﬁhe describing of methods_by

which valuing of counseling by students in a middle school can be produced

¢ . \ -

i and. evaluated in behavioral terms.
. * ~'OBJECTIVES
I. Awareness: ', /

A. Children will know who the counselor is.

- . B. Children will know ﬁhere the counselor's office is located.

-

C. Children will know what a counselor does. (See IT Resgonding‘
for list) . .

D. Children will know how to go about arranging for hppointments.
(This will be discussed in detail in Methods and Media) -

E. Children will know what the relationship is between €héj50ﬁ, glor

and the principal, faculty and . community. irh

2
A

izv.
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30.

‘F. Children will have an 1dee what transpires during a typical
counsellng session (See Methods). R _
' Is . h / . ’
Resgondlng ¢ ’
A. Students will individually initiate contacts with their counsélor-.
in relation to the following problems, among others:
1. need for information
2. need for changes in the rosterq.j . \
) - 3 , . e .
3. academic difficulty o
4. transitory social problems ..., .
* . L 4 Ny
S. seMious peer group relationship problems.
6. serious peﬂ%onel and home related p?dblems
B. Groups of students w1ll initiate contacts with thei counselof
in reletion to those items, emong others listed ab
C. .When a student is sent to the counselor by a teacher he will
come willingly and cooperdld once’ theré, as follows: .
+1, come
2. come on time A
3 once in office will sit down willingly
4, will talk about things in general
i 5; Qill discuss basic problem which precipitated his coming
6. will explore the various alternatives available -
. 7. will attempt to select the best alternative for himself
8. will map out a path of ectaon con31stent with his chosen
alternative .
9. will dembnstreté7en-ette t at following through
10, will report: back to the counsef%n about his relative success

and/or his desire. for additionel counseling 88551ons

-
.
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ﬁ, Students will share with each other and their parents their
. experiences with the counselor. . .

E. Students will_encpurqge‘their parents to participate in the
“counseling process with them by having them contact the counselor.

F. Children wiil associate” unconditional accepthnce, c?néérn and
' positive regard with Seeing the counselor.

III. Valuing ,

@ Students in the Ward Midd} _
counselor at their school in particul
in genetal.* .

+

Séhool ‘wi]* value contacts with the
ar'-and contacts with counselors

. B
3 - d B
v . ?

ENTERING BEHAVIOR .

I- The Setting: . ‘ N .

A. The studenté‘participating in our_projedt‘éttend the Ward Middle
School which services -children in grades five through eight.
\ .
B. This is the first year that the Wayd Middle School has ever had
. ' a counselor,’ : ' .

C. There are 500 students in the school, ‘ _ A -

* < [ 4 ,
D. None of the fee@ing elementary schools had counselors, either.

N L - . e
E. The School is in a white suburban ares with a blue and white
collar population. There are more white collar workers than
blue. : ' ' o

F. The ability of the student éopulatiop is normally distributed
except that those students who ‘qualify for special education are

educated elsewhere. ",
. ~ . : 3 ) .
G. This'is the first experience most students have had with a
counselor, o .

¢

*The valuing of counseling contacts by students ig only a facet of
the counselor's job in a school setting wheré he must work with parents,
teachers, administrators and representatives of the community. This
objective deals only with student behavior. o

A
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The Students' Behaviors and'Feelings' (hypoﬁhesized) R &
A. Since th1s is. their first ex?erience with counseling the stu-
dents are suspicious,-scared confused ‘apﬁrehensive and

1nqu1s1t1ve about*counseling. . ) .
' ¢
Bs The counselor has his own private office, unforfunately, wnext

to the administrative suite of offices. Most students_asso- '

ciate the'counselor with the administration. (See Conditions)

Students are unaware of what a counselor does, why and how he

B

C.
it. :
does . . . B g %

D. Students don't know how to react oy réspond to the counselor
and tend to play safe and treat him like he was another principal
at §1rst. - _

E; Students have had little if any éxperience in the past in dis-
cussing in an accepting and non-threatening environment their
interpersonal relationships, personal concerns and academ1c

# 1nterests. ‘.
F. .Students, who in the past have'had difficulty getting along in
- school tend to be fore suspicious of the counselor than their
counterparts who have been successful in school

The Students, Behaviors and Feelihgs (Tested) g g

T
/o

A. Students will be administered the Counseling Inventory (see

) ;Appendix) both at the beginning -and the end of the year.

B. Careful records of the number of self-referrals ‘will be kept
so as to compare any 1ncrease or decrease over the school yeart

Md:‘:The nature of the ‘self-referrals will also be evalugted as

féllows: .
1. the need for information
2. 'need for changes in rosters
3. academic difficulty
L, transitory social/problems | _ o - ~
5. ‘serious;peer group relationship problems |
6. serious pe;sonal afld home related problems
- - .

40. o B
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D. Frequency of parent-initiated contact with the counselor as a
function of client encouragement.

METHODS . ~

I. Introduction of Counseliqg,Service - initial contact with large
group setting (about 35 in a class) .

A. The counselor will begin by writing'hia full name on the black-
board and introducing himself; including the use of his title
"Guidance Counselor."

B. Students will be asked to arrange their chairs in a circle. -

C. Name cards, to be placed on the desks, 1 be distributed so
. as to facilitate the counselor's matchin@names and faces.

D. The students will be told what will happen during this-;esson:

-

1. we will play a game about feelings

. 2. the counselor will describe what a counselor does

E. The Game:

’r

1. The teacher will participate along with the students and the
* 4 counselor. % . .

2.. The game will take about 30 minutes. o ) :
3. Rules and description:

a. ', "This is a circle game which deals with feeling#
b. Everyone is welcome to participate but‘?} yYou wish to
watch that is OK - just say "I pass." .

@. The counsejor will begin with a-"kernel" sentence, like
"My favcrite flavor of ice-cream is . . ." and then will
cdplete :it.as follows: "My favorite flavor of ice-
cream is chocolate." '

d. "John, who is sitting to the counselor's right will
‘ repeat what the counselor just said as fcollows:
. Weinrach says that his favorite flavor of ice- cream
is chocolate and then John will use the kernel senterce
My favorite flavor of ice-cream is" and add his ending ’
strawberry , X
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®

“Mary who is sitting next to John will repeat just what
John said gnd then add her ending."

"This is not a memory game. All you have to do is re-

' peat what your neighbor said and then complete, the

kernel sentence yowrself,"

"If you forget what your neighbor said or didn't under-
stand him, feel frée to ask him to repeat it."
Remember, this is not a memory game, you just Fopeat

what the one neighbor sitting next to you just said."

-~
"Now let's go through one rouplf’quickiy with the kernel
sentence 'My favorite flavgr of ice-cream is. ., .'"

Examples of kernel sentences are:

a. I like school most when . , .

b. I get embarrassed when . . . i

c. My mother ig iﬁ a .good mood when . . . <j)

d. I can always tell whennmy dad is angry when . . .

e. A Teachers are.

f. What'really gets me angry is . .

8. My brother (or sister).and I fight because . . .

h: Wh;n I getaﬁslléd at by a teadher in class for making
a mistake the kids laugh, I feel . . -

i. ‘ I get scareg/ﬂhen . e e

Proceduses: |

a~ ) After several rounds the counselor may stop the game and
ask the group to discuss their reactions to what the
others said.

b. Students will be encouraged to see that many people
respond to the same situation in the same -way.

c. The counselor will reinforce frank énd ﬁonest expression

of feelings.

+

* -
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» d. The counselor will accept those who wish to remain
silent.

e. The teacher and counselor will participate as integral
members of the group{

f. The counselor will ask the students to summarize what
Just transpired.

g. The counselor will capitaliie on student comments and
summarize and conclude the game or have several more
rounds depending on time. .

F. The counselor will describe to studenks that counseling is all
about feelings and how people get along with each other. The
counselor will describe the method by which appointments may
be made - either through their teacher, directly through the
counselor or by leaving a note on the counselor's door. (See
Media and Appendix)

The counselor will briefly outline under what circumstances a
student would see the counselor:;

1. need for information - ' .

2. need for changes in rosters

»

3. academic difficulty
L. transitory social problems

>. serious peer group relationship problems

.. 6. serious personal and home related problems

II.  Continuation of Counseling Service (with a class of 35 students)

A. The counselor will tell the boys and girls that today they are
going to:

l. Play another game - a word game - like héngman, and

2. describe same of the problems that they think a gounselor
would want to know about.

B. The Game - Rules and Description
1. The counselér will write on the biackbo&rd ------- -
- &
"
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[

The counselor will describe the symptoms of a disease and the
children will begin to guess what the name of the disease is.

The symptoms are:

a. Everybody gets it around the ages 11 - 1k,
b. Girls usually get it first.
c. It lasts for several years. .
d. There is no cure and you don't see the doétor.

e. Although you may feel sweaiy at times, there‘is no fever.
t. Thefe are no pains except sometimes in thg heart..‘ N
£ érying and yelling are often associated with this disease.
h. Both your teacher and your counselor hed this disease.

N

i. Everybody, recovers sooner or later.

The childrea begin to guess and if they need help the counselor
writes G - - - - - - U - *

T&p kids guess the disease is called:

Children are asked for examples of problems associated with
growing up - responses are usually like the followipg:

a. Not getting along with other kids; fighting.

b. Not.getting along with parents.

c. Flunking math.

d. Ha&ing crusbes.

e. Not knowing what to do next.

f. Not knowing what one wants to be in later years.
g. Being afraid of teachers.

h. Hating sehool.
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‘ o

i. Yianting to run.- away from home.
e Hating the jcience teacher.
. PR

C. The list will be wrftew on the board and the counselor will .
discuss with the childrep: °

1. How counseling can help.

“ ,

2. What couhseling can and cannot do, .
. ‘ P

3. What*the client's responsibility is in terms of counseling.

D. The children will be told tHat the next time the counselor comes
inethey will role play a counselimg session so they have an idep
‘of‘ what actually goes on. -

III. Continuation of Counseling Service -(with a class of 35)

A. -This session with each class constitutes a role playing situa-

| - tion between the counselor and one or two’sfudents fram the
class. . ir» 44
\ ‘ a0

1. The students decide from the 1list that they prepared earlier,
which problem they want to see role played.

2. The students are asked to volunteer to participate. X£ 0
\ dne does, the teacher will play the role of the student t
first time.

3. Usually for the 2nd role playing session there are plenty of
volunteers.

L. Role Playing (provides children with a peer model who res-
ponds positively to counseling),.

a. The counselor, as though he was in his office, does
the following:

- (1) introduces himself

(2) @greets the student
! ‘ .

(3) tries to make the student feel at ease
*

(k) asks what he can do for the student

b. The client expresses the problem - I can't get along .,
.with my mom.

*45 :
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The counselor and role-playing client discuss what the

problem fg*and try to isoladte those variables which are
causing the most difficulty. s

The counselor will encourage the client to express his
feelings and once expressed will reinforce him for his
openness.

The counselor will help the client see what choices or
alternatives he has in regard to the particular problem.

The counselor encourages the student to make various
decisions which will effect his course of action with
his next” encounter with his mom.

The counselor will plan with the ‘pudedt for additional
interview dates. '

A group counseling session < role playing with volunteers

will follow if deemed appropriate.

5. Discussion

L
' a. The class will be encouraged to respond to the role
‘ pli‘}ng.
b. Asked how they felt about what the client did; the
counselor did. o
C. Asked about questions concerning what does on - #hat
to expect. L
d. Asked about procedures on how to see the counselor -
wiere office is and that they are always welcome
(open door policy).
Iv. The counselor and small group counseling
A. Problem Centered - Academic *

1. The counselor will send for all students in groups of S or

6, divided according to grade level and sex if they received

any "unsats" during the report period.

2. The counselor will send for any children, according to sex
and grade level if they received any "Failures" on their
grade card during any report period.
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3. The groups will sit with the counselor and the students
will te encouraged to discuss their feelings about faeilure,
what if anything they intend doing about it and what
alternatives are open to them.

- [y

L. The counselor will.verbaily reinforce those responses that
indicate an intent to change behavior in the direction
‘desired.

2. Negative responses will not be rejected but rather thrown
back at the group to discuss and handle. .

‘6. Students will be ericouraged to meet with the counsélor,
individually if they so choose.

7. Students with multiple failures afd high scores on achieve-
ment tests {i.e., under-achievers) will be asked if they
wish to participate in an on-going weekly group counseling

. experience.
* N

8. The responsibility of talking during these group meetings,
whether they be a "one-shot deal" or an on-going series of
conferences will lie with all'©f the participants and not
Jjust the counselor. Clients mdy terminate any conference
at ‘their will - without fear of punishmeng. ;

B. Problem centered - social

1. Students with social problems, usually identified by teachers
will be asked to meet with the counselor and discuss the
nature ,of the problems and what alternatives they see in
resolving the conflict! ‘ ' .

2. These students will be given the same options as noted
above,

—

3. Students with interpersonal problems are usually more
receptive to discussion than those with academic problems
and therefore will be given the opportunity to discuss
their problems in the counselor's office without the
counselor being present at all times.

L. The results of said discussion will be shared with the
counselor if the participasts so choose.

C. Non-problem centered counseling - academic

1. All students who make the honor roll will be intgrviewed
in groups 8o as to communicate the counselor's pleasure

with their success.

¥
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2. Questions about future educational and occupational plans
will be encouraged. /] .

3. Where it was not publicized that students who received un-
sats were being seen in groups by the gounselor, those with
academic honors will be invited via 1 ters and public
address announcements so that the entire school will know

' that counselors see children for a variety of reasons.
D. Non-Problem Centered Counseling - general

0}

1. Students who achieve succejs ip sports, orchestra, dramatics
and other school related agtivities will be interviewed by
the counselor and encouraged to discuss what they.did which
brought them such success.

2. The counselor will discuss the possible implications of their
. success on future ocqupational or educational plans. .
4
3. The counselor will 1nterpret standardized test scores for
students and parents. o

V. Individual Counseling* - The essence of any counseling program is
individual counseling.

A. Individual Counseling-Problem centered

1. Students will be made to feel welcomed, accepted and cared
for by means of assurance, encouragement and attentiveness.

2. Client growth will be recognized, discussed and reinforced.

3. Tﬁe client will be encouraged to evaluate the effects of
counseling on his behavior. (Has counseling been helpful?)

L. Clients will be encouraged to set'goals for themselve¥ and
! evaluate their success in achieving these goals,

*The methods discussed below are only selected examples of the
counseling process. They in no way constitute a list of a complete
repetoire of counseling techniques and should not be construed as such.
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a. John has been absent MO% of the time without  good cause..'

b. John is interested in improving his ‘attendance record.

. . .¢. John decides that for the present tlme, 80% attendance
* would be good. .
d. After several weeks John is asked to evaluate his

- " success in relation to his goals and attendance record.

5. Clients will be encouraged to disciuss with their parents the
fact that they are seeing the counselor.

a. Clients will be informed that at times, it is eppropriate

for parents to participate in the counseling process. £
é ' 6. The counselor will use, where professionally apé;obriate, - ’
‘ various behavior modification techniques.
a. Some sample items used €8 reinforcers might be: af
(1) We Try Harder Pins g
(2) candyr

(3) balloons
(4) verbal praise

Al
7. Counselors will urge clients to write contracts whereby the

T clients agree to do certain things with specified rewards.
: Parents often participate in the area of rewarding if the
client agrees. [ .

8. Where necessary a counselor will assist a client to discuss
a problem with a teacher in the counselor's office with the
counselor present and taking as passive a role as appropriate.
This provides support for the client.

9. The greatest of reinforcers in counseling is success. When
the client feels that he has resolved his conflict and has
taken the appropriate action as he views it, then the ex-
perience is self-reinforcing.

B. Individual Counseling - non problem centered

1. Students frequently want information about school ac%ivities,
interpretation of standardized test scores, school policy,
news about recreational and employment opportunities etc.
This will be provided as pleasantly and efficiently as possible.

.
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’

2. The counselor will facilitate the client obtéining the
- necessary information if the counselor doesn't himself
have it. -

VI. Exposurc:

A.

B.

Before a school population can take advantage of the services of
a counselor they must first feel warmly towards him as a person.

-

It will be necessary for the counselor, whose role is one of
acceptance and positive regard to overlook much of what goes on
in the halls when students are making noise and running,

~

It must be obvious to the students that when they see the counselor
they don't have to worry about getting yelled at for misbehaving.

Same methods by which this can be best accomplished are as
follows:

1. Walking the halls between classes. — -

2. Eating lunch with students or at least sitting with them
at their lunch tables from time to time.,f L

-

3. Float in and out of the nurses office and show 1nterest
in how they are feeling. S I

L. Be quick to assist a pupil in need - lend money, pencils,
paper and a telephone book when appropriate.

2. Talk with teachers between classes so that the students see
that the teachers respond favorably towards the counselor,

6.. Stand outside before and after school talking with various
groups.

7. Smile acceptingly when children are sitting on "the office
pench."

~

8. Seek out conversations with students - wherever their "turf" ?éﬁ
is. 5

-

9. Write notes to students who have done well -~ either in-lieu
or in conjunction with an interview.

10. Write letters to parents when a counseling case who has had
serious adjustment problems seems to show definite signs of
improvement. :
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11. Encourage teachers to invite the counselor in as a resource
person in mental.health, occupational information, counsel-
ing as a profes31on.

'
-

12. Work with the editor of the student newspaper and feature .
articles that relate to counseling - "all Honor Roll Students
receive letter of Congratulations.”

VII. The Media: (Examples appear in the Aggendix)

A, Schools don't. often capitalize on the use of media to 1nfluence
opinion.

N : ' . : o ' : .

B. ' The following methods may help get the message across: o

o

1. Distribute posters that encourage students to camplete their

education. \ -y
B ”Is””,:f=;f i2. Post signs that indicate when and how a student may make an
: " - appointment to see his counselor. A

T ertoo .0 3. Obtain occupational information at the students' reading
’ T levels and distribute it freely. . .

L, 'Where students are being seen because of some outstan; .-
' accomplishment rather than sending for them ind1v1dually,
have them paged over ,the Public Address system,

5. Give appointment slxps to children which have some implied
status attached to them- rather than a run-of-the-mill school
T form. \ D

6. Display childrea's art work in the office.

7. Display children's academic work as long as it shows improve-
ment even if the mark is a C (where the child had F's before. )

8. Be willing to show children the counseling record if they

seem interested.” (Confidential information about adoption
etc. should be filed separately anyhow).

VIII. Conditions: .
A. Counselor's offices should not look like offices.
B. It is possible without spending very much money, if any at all,

to convert a typical office into a place where it is conducive
to talk and relax.
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.

C.' ' The following are some suggestions as to how this can be done:

1. Push the desk against the wall. Never talk across a -desk

to a tlient. If possible, get rid of the desk and use a
“"round table. ‘ -
_("- ’:‘, , , .

2. Never have adj Hcy official looking papers cluttering
the desk. TheéyMintimidate students.

3. Displgy chiLd;én's art work all over the wall so as to cover
the usual sch®ol drab.’

« L. Scrounge fram the teachers' lounge a>comfortable chair for
the client to sit in. If this is impossible, spend a few
dollars and purchase a foam rubber cushion for the client.

5. Where the student population is fifth grade and under have
Jjunior size chairs available So that the client's feet will
comfortably touch the floor. The counselor should sit in
one too.

6. Have toys, wood shop projects, games, puzzles, goldfish
(obtained from the science budget) and paper weights that
can be used o "break the ice" with.

7. Have a big box of kleenex next to the client's chair.

. 8. Most, people like candy; keep some around.

9. Refuse.telephone calls and interruptions from faculty
member§.when talking with a client.

' 10. Keep a needle, thread and .collection of s&fety pins avail-
able at all times. : ‘

11. Smile.

\
~ EVALUATION

)

-

)

This 1s unquestionably the most serious and difficult aspect of. the
counseling process. It is also the one most neglected. Research in
the field has been sparce. Methods for effective evaluation have
veen limited in scope. Instruments which have been developed are
generally rather crude. Some instruments which have been success-
fully used at the college and high school level need to be adapted
to the reading and conceptual level of younger children. An example
of this is the "Relationship Inventory." (See Appendix).
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II. Methods of evaluation

. A. /All students shall be pre and post tested using the "Counseling
nventory." (See EEendlx) (Whether they were clients or not).

B. The number of self- referrals will be compared between the be-

ginning and end of the school year.
1

C. The quality of the self-referrals will be evaluated as follows:
1. Need for information.
2. Need for chenges in rosters,
3. Academic difficulty.
_ﬁ. Transitory social problems.
5. ©Serious peer group relationship problens.
6. \Serious personal and home.related preblems.

l

D. Frequency of parent initiated contact w1th the counselor as a
function of client encouragement : P

E. Number of invitations to partlclpate in classroom activities
as resource person.

F. Client promptness for interviews.

G. Rate of clrent cancellation of appointments.

¥

H. Rate of client forgetting to come to interviews and not cancelling.

I. Degree of client satisfaction with the counseling relationship
as measured by the "Relationship Inventory."

J. Re-administration of the "Counseling Inventory" in five years
to see whether the students continued to respond in the same
way they did. the first two times the inventory was administered.

K. Re- adm1n1strat10n of the Relationshlp Inventory" five years
hence to those students whoPwere clients to see whether their
responses reémeined consistent. L
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’ : : COUNSELING INVENTORY

Stephen Weinrach, 1970

. »
i, Where is the_counselor's'officé?
. . ' Q 3 4%
2. What is it like inside?
g,
3. what is the counselor's name?

What happens when a student sees the counselor?
When I see the counselor in the hall, I feel ---,

5
6. - What kinds- of information does the counselor give out?

-
7. If you did sémething w}ong, what would the counselor do about it?
8. Is the counselor bossy? .
9. ., Does the codhselor,give lectures? h N
- “ 'io.- Does the counselor like me? |
R ‘ # :
i e - 11 Does the counselor care about how I am getting #long?
" 12. Ifr had a serious school pgéblem, who would I tell first? second?
‘.L:: '13. Kids who see the counseLgr are ---,
Lh, If 1 nad e serious personal problem, I would tell ---,

15. What is the dlfference between the counselor and the priﬁEfSZi)

16. The worst thlng about our counselor is?
17. The best thing about our counselor is?
18, «If my moche} came and spoke with my counselor, I would ---.
19. To geg;?n appointment to éee tge counselor, you =---,
20. If éh;‘%ounselor'sent for me, I would ----- .
k121. If my t;ache} suggested that I see the counseior, I wou1d<::?7
« 22, : When I go by the counselor's office .and see a friend of mineainside,
I think --
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Why does the counselor send for some children?

Z3.
e Where in the building have you seen the counselor besides his
: oftice?
25. If I had a younger brother in this school and e asked $ie about the
. counselorg I would say that ---. )
: %
F 1
%
-
L
&
! -

o




To: The Boys and Girls
From: Mr. S. Welnrach, Guidance Counselor

Re: Making an appointment with your counselor

Mr. Welnrach |Is usually in school every Tuesday anc Thursday. He also Is
here every other Fridsy. If you would |ike To see him and he is not ‘In
his office, please do one of the fol lowing: ‘ >

I. Go across o the main office and ask tis secretary

to leave a message with your name on it.

2. Put a note In Mr. Weinrach's mail box which is In the

- k main office. .
. 3. Ask one of yourr teachérs to leave a note for Mr. Weinrach
. .

Genera'!ly, | am able to see those boys and giris who leave thelr name

within & day or two. Thank you.

: ~ Stephen G. Welnrach

Guldance Counselor
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Dear Northwood Scholar,
Cbngrafula?ionsé

As your guidance counselor,
proud
have gotten otf to a. running start,
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Gcod morks.
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November 20, 1970

[4

I_want to let you know how
I am 5f your success so far this year, '

Now that you

usug!ly the ores who are prepared to spend the necessary time -

at home doing thelr school work. Often i+ means a little less S :
television, too! You must have worked hard. Keep [t up. ™.
Success Is Its own reward. . . l’lﬁ’ .
_ <
. * Sincerely, ‘ N
Y .}‘
Stephen G. Welr.rach S
SW/e 5~ Guldance Counselor Lo
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Section III

Model Outcome Research Project

(Student Perceptions of Counseling at
the Northwood Middle School
Between October and December 1970)
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I. LT OLUTTION
A 3 ) o .
c..ce.ing is @ cunpiex relat LonshlJ aro..c teachers, students ad-
TooT..Loatere, cLiente ank counselors. rroducing approach behavior towards

o : . only one small part of tne entire counseling process.
tels iz of course a prerequizite for effective counseiing, it is by
Cotunane Sri.orgymous winh the entire concept of counseling. Furthermore, the
L-tinece goal of effective counseling must be fac1litating independence and
resnonslliiiity on the part ¢f the client.

s at Tirst involves developing approach behavior and rapport
znt. and the counselor. -Tnis should not be interpreted as
2ndent relationship. Once the specific goals of counseling
mermication of the relationship is in order. Ideally the
s2oint concludes that he no longer needs the counselor and can

inring of the relationship the couns®lor was concerned
chavior ‘towards the counseling process,once the
eracting without the assistance of the counselor,
paration. ilopefully the client realizes that he
‘re. One need not be actively engaged in an ongoing

nship to value counseling.

2o in many ways the counseling process is similar to other learnlrg
SLes.enctes 1t 15 very different from the typical classroom setting. The
ish teacher, for example, strives to have her students demonstrate

¢.oh ochavior towards English for an indefinite peried. IT & student

o.ce sthowed great interest in English soon lost his zeal, the teacher

¥ GQresticn the overall success of ner methods. On the other hand, the

LOSL SUSCCSSIUL founs é@lng case is the one where the client has both re-

lvel o »Siict and terminated counselinz contact.

cadest sen oe, one may say that if & client truly values counseling
atire ne will seek such help again if needed. Tnis is true. But
ilnte serse, in terms of evaluating a counseling program within the
r years a student stays at the pa*clcular school, it becomes nec-
isfied with certain unansweratle questions. For example;
.t value counseling five years after graduation?”

R
t is pessgitle to construct a counsel;ng program in behavioral terms that
:'tly and accurately evaluated. But frankly, there seems to be more
. L i3sues of counseling today than can be accomodated into such
P Jrorvorg. At the oresent time we lack the sophistication to measure rappord
Wl Teo reny counselor-educators is a vital component of the successful

relinionsiiip.  Insight is another issue which seems to defy evaluation but is
revertielass a part of counseling theory. . .

Tne ¢lirnna arises, not in terms ol objectives or methods, but in our
inewi_lty to develop sensitive and sophisticated instruments appropriate to
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p*ﬁJecs. Jerely creaxing it down inzo
. egach part irdividually doesn't seem to
times the whnole is g;gater than the sun of its

~2zinicn taccrists have developed & tSehavioral wodel for counseling
L counzeling dees not concern itself with much more thnan what Can

oy aelined ia benavioral terms and eaually measured. There is no

= there are many school related problems that can pbe affectively .
tnrcugt the application of various behavior modification techniques.
creol councelor is limited in terms of tne variety of reinforcers
uploy. Turzhermore, it appears as though the state of the art is
we duu snow whai* it would take to reinforce some clients.
limitation to a strict application of the oeqav1oral r.odel
that it defires counseling too narrowly. Rather than ad-

oo

000 tinn wo o lalx tne skill to evaluate the complexities of the entire
coGns g re-atfoqsnlo, behavioral counseling stresses the theory that if
-7 =z 7t delired penaviorally and evaluated effectively then it is of -

—ehavicral counseling has had a positive impact on the process of counseling®
: this lliritaticu. It has forced counselors t6 be more specific in many
cojectives and has urged them to consider the need for evaluating.

th2y have or have not met these objectives. Counselors have been too
TS n oW up their hands in frustration and clalm that they know what they

Couns2.or-educators seem unable to agree on whlch variables constitute the
idual courselirg relationship and how they effect counseling ouccome. Few
C cree on how outcame should be evaluated. It is my contention, that
! 20 iLEelor- educators can agree on wh@t ccnstitutes effective counseling
WLordie, ozt recearch designers are capable of measuring what the counselor-
%ML L0rS previously agreed upon we are relegated to a rather hit and miss )
annrouca towards counceling. But let us at least ve as effective as we possibly-
can bz when we "hit." : ‘ ‘ .

b
i
[}
-t
<
N
7]
) g\

Jhaere i ~ere”al agreement that a desirable goal of school counsél*ng is

ARCERAN 1cg votn take advantage of the counseling service and value it.

. .r.e, Thererore, to describe various methods which will facilitate

wooduse appreden behavior. There are several methods, some of which are

~perf cial, that will evaluate the frequency of such approachnes.
-

. . i 19
a2 oare even fower *echniques that can erficiently evdluate qualitative

. ‘ -

Tire rajior onjective of this paper is the descrlblng of methods by waich
vaulng ol voa..,el g oy students in a middle school can be assessed and the
@nnlr313 of such data obtained at the Nortnwood Middle School between October

;
wnd Decemear, 19700
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L. T LA JTECT IV i
P SULTET 28S )
. -
. Criluren will xnow wno the counselor is.
. Childrer will know where the counselor's office is located.

3. Chnildren will know what a counselor does. ({See B Responding

for list).
, -
L. Cnildren will know how to go about arranging for appointments.
>. (~lldres will know what the relationship is beIWeen the counselor

a*i the principal, faculty and community.

S. Crildren will have an idea what transpires aurlng a typical
rounvellnv session.

I. Students will individually initiate contacts with their counselor
in relation to the following problems, among others:
a. need for information »
. L3
0. need for changes in the rosters -
¢c. academic difficulty X
d. trans cory social problers
: ) 2. serious peer group relationship p')lems

. : A rious perscnal and home rnelated proolems

2. Groups or students will iritiate contacts with their counseliors

in relation to those items, arong others listed above.

2. “nen a student is sent to the counselor by a teacher he will
come willingly and coq"rate once there, as follows:

~e

_QS . . come
o.  ‘come on timé
y v c. once in office will sit éown willingly
» d. wiil talk about things in general
’ e. will discuss basic problem which precipitated his coming

. will explore the vagious alternatives availabie.

o | 64
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»
O will attempt to sélect the best alternative for himself p

“. will map out alffeth of action consistent with his chosen’
altarrative

'\ .
i. will demonstrate an actermpt at following through
+ J. will report vack to the counselor about his relative success
and/or nis desire For additionai counseling sessions
4, Students will share with each otiner and their parents‘lheir ex-
" periences with the counselor. ~
5. Students will encourage their parents to participate in_ the .
counseling process with them oy having them contact tne counselor.
G Chilgaren will associate uncohditional acceptance, concern and
positive regard with seeing the counselor.
Ce Vietving
Zzadents in tvhe Northwood Middle School will value contacts with
the counselor at their school in particular and contacts with
counsclors in general.*
RESEARCH DE&&GN , ’ ’ - g
A, Purpose

The purpose of this project was to determine to what extent the
students at the Northwood Middle School displayed approach be~
navior towards their counselor.

?ooulatioh\

The entire student body at the Nortawood Middle School were ad-
ministered the Student Attitude Questionnaire on the same day 'in
Dzcember of 1970. The total number of respondents was 219, the
szhool population was 235. 0

STine veluing ol ccunseling cofitacts cy students is only a facet of the

couds2ior’'s Joo in a school séttihg wnere he must work with parents, teachers,
adriinistrators and representatives of the community. This objective deals
oaly with student behavior. -

ERIC" '
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co.igzicr was employed on a half-time basis between October

wozr o 1970, Theg questionnaire was administered during
weel tiat he worked at Northwood. Prior to the counselor's
&t Northwood there had been another part time counselcr
srevicus year. Although not easily categorized, her approach
Lirng was somewhat different from this counselor's point of

t

pv’wa*v objectives of this counselor during, the first ;
cncol year was to edlicate the students and faculty a

C)

un sel1nb and to help develop approach behavior towards it
l i the counselor s time was spent w1th large groups

L

. .
. .

™ : e .J..,..- cayy 4 e H e
. CnETTunentation

.
v

. Jhe Srudeast Atsitude Yuentionrsire was developed by the counselor
;_ inom 1t was used to evaluate. The items were written in an
tempt at testing his pehavioral obgectlves.

»
A
Ve

V7. AJALYSTS OF DATA - TOTAL POPULATION ’ _ ‘ ¢

A. Description of Scoring

.

. ihe questionnaire consisted’ofiikee types of quest*onq (a).
identification; (b) awareness ”ounsellng, and (c) responding
to counseling. The identificat¥®h items were included so as to

»+ maxe it possivle to ascertain whether any sub. populations felt

diltere- t‘v “owards counseling than the total populatlon. It

Lluan el pro red quite bere9101al "Using 1ntu1t1ve logic, if

calue LJU’S”Llng It is quite dlfflcult to evaluate ?
uing without identifying awareress and responding.

o
ol

o0
)

Ui cesnlts ace reported in nercentage of responses based on the
Jrequency distrioution for the entire populatlon. The &xresults

vpet in three. columns. The column of the left, unless indicated -
therwise, represents an approach resvonse or an Eccurate ﬁercenzlon
couwaseling. The middle column reprosents avoidance or inaccurate
sponses., Those percentages reported in the third column, unless,

ndicated otherwise, represent students who answered the particular question
r th= most part, had their responses tallied in the.third category, g
.€., "I .don't know." .

.
Ry

)
re—

vy oo

Beb e 5 0 0
oz

* ’
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L. Sex: Boys: 99 Girls: 120 Total - N ~ 219
=, Groide and Section:

éri grede N¥-68  7th grade N=71  8th graqé 80 ‘ Total N=219

é<. THR CTIDANCE COUNSELOR HAS CALLED ME DOWN TO HIS OFFICE BECAUSE I

Grades g behaVLor-personallty .Never there
misc. problem o
50,5 L s o 3n.4 ;
3%, 0N THE LEST GRADING PERIOD T GOT: S o
“Unsans" ~ "Honor Roll" . Neither (Circle ore)
Wi : 19.24 .,'-/33-8%'.

9

Aecording to the combined respofises in item 2k, 62.5% of the students -

cuzted inat they saw the counselor. The counselor tried to see all
studerts who either received unsats or made the honor roll. Item

30 indicates that 62.6% received mdarks which would gualify them under

this crigerion, : o . _ .
) = .
31. T FOPND READING THESE QUESTIONS :
Easy * ‘Hard ' - Just right
2.5 11.0 47.0

~tem 31 deel. with level of reading difficulty. The_vocabulary was
rre-tested with a class of 6th graaers. In retrospect this was
SB- all the words dlctated the one which they had dif iculty
s was "cdunselor." - Even when printed on the blackboard

ey recognize it, although it was part of their ‘auditory
voeabulzry. The counselor then printed "guidance counselor" on the
.oard and mcre students recognized it, -out still a few didn‘t. The
direcuviors for administering where subsequently changed to provide
For the gesr admi nlstrator to toth preaounce and print the words
"ruidanc ocAn»elor on' the board.

The data revorteo for itém 31 would suggest that the test proved to
e within the 1n3ependent reading level of 83.5% of the student body.
Tran soot che®king of thne questionnafres, there was,no observable
satte:n oetwéery grade level and difrficulty in read the instrument.

item 31 was not)analyzed by the computer according to grade level.

67
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pi. 0 TH NS 7S GUTDAYCE COUNSELOR'S OFFICE TOCATED?

« . -

N el W05 T ke .
- . . ‘ Y )
. eiTrrorour percent of the studeats knew where the office was
. iocani.’ This particular office had been used the previous year
73 4 ozounzaliag office. Prior to-that it was used by the nurse.

o

A Dhe LIOAT TS ITULIKE INSIDE? . : o SN
-i. £ ‘."\ ) . ",'.'-"
k - PR — . : Qe . C e
' . :6.9 . . 6.’4 - ) ) . * i 56.6 . o
fE310Tses to item 1h needs some interpretation., Firstly, the
ongice was decorated with children's art work including' a 12° E
cong - 3 fopi wide painting fashioned after Jackson Pollack's
sryle. Motiiles hung from the ceiling. All this art work was
Gosb e fromovhe hallwey.  The of fice suite consisted of two
LUl sl One was osteasicly used as waiting rosm vhich had cheirs
2129wl of the art work. The inner office hagl ‘a desk and two chairs

Lo
a0l wig somewhazt more formal., Frequently the counselor used the _
. Gubtside room to talk to individuals and it was used exclusively when

Sronns came down.  Some students ia the 8th grade felt that thé mural

wes "1y or "baoyish." Generally the comments were favorable.

llowever,- over 6% of the students objected to the highly decorated
. oifice. ‘ S ' '

.

ib. ‘AT 18 PHE GUIDANCE COUNSELOR'S NAME? )

o

(RIS worry;about spel%}ng)

s 6.8

- . ; \ | -

tne hijhest items in terms of level of awareness was to the
“Cliselor’s rame (92.7%). This item was scored regardless of
Li'rge 1F there was a resemblance to his name, it was scored

J/ , . ! ) v .
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. «
LoDl sl U0R'S OFPICE, HAVE YOU SEEN THT
ST ?
: .y 2.3
“ .. srvozd with whether tae students noticed ihaet '
O quently cut of his office or in it. "
¢ L ons onse was inuicated ir the student listed
, . sirie 0 sencol becides the main ~fice. The .9
Moo mDoTocig who responded to seging the counselor either in
ris <. lne, 0y, Over tyelve percam didn't know or left the
~3e P 'ars.
. VSELOM SEES 10YS AND GIRLS FOR THE FOLLOWING
i -
.9 10.0
A} ' /
- ® 00 wees oo sore L cured "acgMfate” listed answers
. . Ll uroa, pecsoral Lroclenms, unsats, problems with a teacher,
C L .. ene. I a sWudent respondad: "to get yeliled at" or 'to
cen . wnen' it was scored as inmccurate. Ten percent didr't know
 § o b owatd see the counselor.

” Do AT NSNS VSN A STULEIT SERS THE GUIDANCE COUNSELOR?

RN ) 13.2 29.7

cn % of' the studencs gave inaccurate informatic:
wooor oent weuld see a counselor, 13.2% showed appreheasion
sttt Ta HMore stelents wnew whiy achild may see the counselor
> Yie ¢hlitd 20 saw the counselor. Az indicated
: s alnitred to seeipng the counselor.
L2RGoL as sociated approach tenavicor
Jnineres g o rote that 13.2% or
e:evior ards Seeing the courselor.
ans were (a) ecnurate
ot P ® iraccurate and tns
chiwee 0 e Chgrn iy thelr &tt;;ﬁuiqs throush pers
t «now" s one of the i

Thio e i~dicate that more ch--a"e“.
-thfegiug irterview If the otlectives zoe -2
- T s inr i ad Wik velng called down to the counselar':

69

ERIC

Aruitoxt provided by Eic:



. . 61.

w-

N mTenee ow ot CSUNIEICR. YOL

3.7 29.2

)

N

N
X
n

nailidren rememﬁered how to zet '
ooryozlzass In othe 3érnool wa s visived by the/

. - » : e ;¢ dArections were given out. Zxcept for tne
SO To.n TR vas@ior worked alternate days, it was rather easy .

' SeYil o o see pim. Tre teachers were generally very"
L TLREREILS L SEN YR GUIDANCE COUNSELOR AND T3
- . ’ ) !
Tath " 2035 14,29
BT Y Y i:'g1‘1<,¢ ear 10 the students that under nv
LLonaaces woutd he 'pad47c’ taer. The boys were at first'
Cdmta. o he orinaipal was Knowa for hitting the children.
N LS Soeotooiher tie 3tudents associated
oot ST - ozatoag o with o Lie counselor and punisnment and
Soi . 1L the prlacipal. 31-hty- aree perceat of tne students
ht Vorxomora i their parceviionsTof che difrerence, .
o :fﬁQv;:‘:jBVﬂﬁmTICT TQK?1§ﬁE COUNSELOR GIVV OUT?
"ty cluiough included in the questionnaire was omitted dur: n
f GV f W nte mee wrliter was unable to come up with a preferred
- S e s onrosed ‘ho one which indi cated either avoidance 'or in-
- (57 <N =
4 ] T Thy o N o TN
, e ) oAl ARSI "L )

. . .55 19.2%

{ they liked the counse.c-,

cognize the fact that trere

{ .. Lt would pe interesting

o nrestersistics noose SLon alsplaj in terms of aceacdenlc

el v L s )l suceens. wﬁ 10 29, Of the stucdents who stzted
3T

IR Co o aant an g%er nore in ing group., Ore =
S ! in the oul on a ‘f‘hll‘2 ime oasi’s
. . i P R T ided Btse !l ‘arong tBer two. The 7k. x5
[N [ SR

u;
.
s
]
.

»
N

e ounterpresed a8 display ofrapproach tehavior towards Wy
S
- N
~ Y
. . . N
. e [y ]
. K / ,
* v‘:

[:RJ!:LJL o , . . ‘
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5 e osELet 1t ("No'" = approach response

" | 3.7 - 13.2%

s

, C# . srered iu its reverse,’i.e., those students who
Cv . 1a.. ... counsclor wAS nct LCssy wege given an approact
. -
"'J .' '
-

CLoRANCE QT DR GIVE LECTURES?

26. 5% *

v smore .4 the sare as item 4 above. The res'l-.

. o oave poce sitlerent. This has one of tne highest rac..._

vl e A aeeler and indicates that twenty percent of the
’ Lo nselor prene to give lectures. This might

of =he larze number of students who were
the nv?*cipal to discuss their ungats. In

-‘" 7..""1. 2‘) 5

3

i T ToATTE COUNSELCR PRIEZNDLY?

3. ' ] 7.3%1‘

o it peereernt ot tbe siuderts-felt that the gounselor was

RETEN ;!~l Is it possiule that the students acceputd the fact that
“oonn wooo. es fur as they were concerned, "gave lectures"
wose T eapeeising nimoas friendly? To ty;a item only 7.3%

0 e e . owere mable to respond. Compare this to the

‘ S “"“—‘
' oL ity 75.8%
i ren, is difTicilt to eva’wcte. Three fort
St ur o if the couuselor liked them or not. In
L e . sTisac. the 75.8% represented a high score.
Conow el Lo, o *eoponses under tne category
- W n: r23T “o other guesticns. The
T - o s who felt that the counselor
S Uow s that the counselor lijed
S Sl seamany ucT page 15 for a deteiled
.- . p howe s'uidents comprising the 1%).
.
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“ ::. 63. h
TR
, i ¥
oo IDTRBTAID ME? . T
, -
5, sL. 8%
T ge.0 i 3% .L.2nt5 welre unable to resgond to
i 2. wloze.lzge ol gtudents exur;ss*ng avoidar.ce
woolso al., A liztle mcre than half or the studeats
S R 1 “ tl.e counszlor reoorted that he under-
e R - v
BRI Liore -

B L. 14 2L.p%

Tabooo e catcopory woere the students' perception of the ccunselior
vtered Crocs i perception of aimself. The students found the
el oo patient thun he felt he wes.,

T nene oo 0 percentage of students who were unable to responi.
doee o verooet opf tee students felt that the counselor was not patient.,
Dle cows o wonid rave predicted that this figure would have teen

oo A e JTRANCE CUTIUETOR HELP BOYS AND GIRLS?

103 ¥ 2.7% 16.0%

Corrteed e eae herner the stucdents had confidence in e
Lonlors Aurnough over three-guarters felt that the counselor
Todne . cure g7 1LY remained a reasorable percentage of stuuenta

("gj.,. In s schocl with a full time counselor,

.o . ¢ .. .
a0 "D de "y knew mizht see a raduction over the schoosl
i nTT UTDANTE DOUOTIOR CART ABOUT HCH I'M GETTING ALCIHS?

o » 2.2 27.%
' .

n

123
%-4
]

S TAY TR AU SR L

RO7S AND GIR

e LT 5.5,

[¢
'
[CH

Lrel o e b v ased ~"'li.ke a projective aevice invitiag
TAY SnuTalta Too Ztane now cught the couqselor fe-.. T re-.

: szmllar. Unfortunately, a . .ttle
ole unable to resrond. One m2St

ot Uher o students 10idoer Crom o these who Selit tnat e counse

£or vetktems were

Coort oot tvdonts

<

b}
'
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‘ T4
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P ” .
[
. o r
A A D T vAD 10 DO WITH SCHOOL, THE !
. L WGl PALT T0 WOGLD HBe - A
. L L Teagher Other ™ °
Lo 13.5% ' 19.6% *
» - -
L nv A TErToUrs , WHO WOULD T TELE FIRST? o
L4
Teacnzr Other -
< 8.7 L8, 4%
. _ . ’
: 2 22 scte not scored according to "approach", :
' v Ddely sucw)  IC a student listed the counseler -
i clarz spaces for each guestion it was scorec
" ; stuient Llivea a teacher (and not ghe counselcr)
57023 Ticacher,”  Parents and frieuds fell into the taird
Comanr v =8 21l three were mentioned, end as long as tle
R O ' zppear it was scored "counselor.” The
S fer t2etner.”  Inosome instances the counselor was not
iaf 1he teacrer a.d perents were. That was scored as
' Tv i obvicus frow e agta that the studemts were more
24 TO L@e Thne counselor fef zchool related probl&ms than personal
Yoo iroruy te rericction of the trhditione! values of tre
Yoo tuzt the 2hIld is encouraged not to bring their per-
Sesn erettons to school or out of ‘the house! On the other heana it

>
oy b .
1L Wi

e
.’T.JAL,

thildren feel more confident about talking with

school related problems than personal problems,
Other than .lisgening, the school
selor, are frequently unable to charge
,erpa‘nW" f..e counselor can help a child
aplexities of tis world but students Tay

"r,;l i€tic.

3% D The Co.
.o Tt annise than we expect. Unfortunatedy some .
oo respond te this item and this was recorded
.o " column, This nay nave reen an error.
-
LT AT o TIAITZ CCUNSEIOR IS?
- '3
ER 11.%
; PTHILG AS00) QR DAY 1 COUNSELOR IS?
' 55.7%
:rel cpen ended responses which were argely
. Voo ltens were included so tnat siudenss
. > T :titiu the counselor To quellly
Soue i len U thalfdent nid o meke an
et iDa sty seid "He get's us out of cLans
" ToLRoYet utoate singe the counsclor didgct leel
) P e fas T ocldents! rmissing class fof the szxe

O
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5&6@ tud-itams do not lend themselves to machine
re bosd irterpreved from the raw data provided on tx

m_'"

i) f"j;n‘ IC hl
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e TR ‘
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s
'\~ N u :
. e * '
. ? .
R I P . - (3] 1"
T3 “he 1s nice and "he .
owhat Gillerent. This

dzggr;;i:al in a negative sense,
¢ shculd stay the way he is"
. B aumoer of students wrote
o~ 'iist ¢lothing"” these were placed

rezauie they were not considered vo
4 Luen vo u; scored as aleaarce,

“e Is tocsy"” or "ne doesn't mind his cwn

" .
{12 8~

/7"1 P

:‘rr‘rlﬂ?“ . -

COUMSE 0% SHOULD? COULD?

12.%% L7.9% i
: o vieas 17 end 18 in that it was elicitin
g

losske aa spen eadad respoase. It was scored accordingly.
Vel opereent o the resp nﬂea were ldentified as apr*oad..
CeLsonnes were sollar tor e Cﬂntl%ge what Le is coﬁug, .
woonhiwoed onoa rULYE tine cbasis, see more students," znd
R Ciooelass o have mor tu*xs. For an answer to be
sooet el s uvoidance, responses would be like: "mind his own

1"

wt, "leave the kids alone,

1" ' : : '

cr "stop thinking he knows it

wlh, ifertunately »Lizost half of the students in the school dia
EPRVRERN ;(2@ to this it :
- s
5 RN P CANCE QOUILSIDR SONT FPCR ME, I WOULD THINK? : .
. BN :‘/77 18.37/{7
o Vel o T A T RO RRECETVT OTE]IO 1 TriZ
COULSELOL ADXIN: HID. 7C SCHF DOW LC HYS “OFFICE ON . i
DAY, WHAT WOULD T TELL MZ BROTILL TO ZCT?
. 1%.5% 34,29,
) Tanitdui o in oan attempt at seeing how the
' PUB donns et Loout el Tnergeeing called down thermselves
N H wietlve callsd down. Wnereas they mipnt Léve
i She ol ative Lense cn some of the earlier questicns,
R soeduired them te express how they would feel if they were
. . arn vﬁo was. It is interestinzy o
' el opproach ochavior 12 tloy
cauzious (54,37, if trheir srotier

O
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4 oL Do themsalves While Tiwy vere less protectlve in
aveslaree T'eo ticir orotzers (10.5%).

TLTY AT

A N ,?Q e .vg,(‘;ﬁs PLlllel wrd o Irao‘chJ aistrivution preps.red
R T 5 cusiaotned to analysis or variance. Theoretically this
Jrorlo . sinee the populution wac not randomized and was not a
G ma s el lurger populatio..  The 219 students represent the” total
L A0 oL e%iga ouo ccupleted the qucstionnaire on the day it was
& S R A T i%Suv *, the following sub-groups were compared in terms

PRS- ..

LSl eoesolY odpurcach rating, This total score was caiculated an tae
Se o0 07 ltans of both the awdeness and the response type. The :

' S were omitted Ior the anelysis of variance. Below

't the caublinations which proved to have no important

‘ U rear o P vhe mean of the eatire school.

)

Cale G e
Serooinr e grede and sex .

@ cf exrresiel problem for having seen counselo:

e ey,
[T T S SN VIS~

eSiog, ersoual, not seen at all). \ The information for this was
Litalsed from item b, ot

] . . - )
’, Corruirg ho grade and sex arnd type of problem
yien.oo 73 ecompared to.sections 7-1, 7-2 and 7-4

v .
- C T siared Lo swcticns 7-1, 7-2 and 7-4 according to sex. h&,

' N .
P4

\

) .
L LGl owoLontrel group per se, they did receive special

i

e e - oq serioas of troup discussions with the counseior

-

. . 5
LR STl i1 ne% have.  For tkhis reason the codnselor wanted
Sl e sy dofrferently ztout counseling than the other seventn

Al G QU

. ’ . hd .

Q .
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e
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28
. RN
N e
o
N
- ~
-
v
r

sice in the uata which wue counseler would not have
20w it 25 moprench responsec, tne mean for the entire
rast” cr "approach' resuonses.
e irmeAdiic: Tro T 0T RESPONSE BY ACAUIMIC STATUS
« ¢ ) > . -
LrvToach Sﬁ\nf“ciA1n~ in each  Number responding
R CotETory ‘in each category
19.2 4L
S >
b3,k 91 ‘
33. 73
2. .e councelol tecause they wgre on the honor rell
Lout itne counselor than the gther two groups. This
«1. However, trose students who saw tne counselor
nonms oot tho tounselor nore favorably than
L sswior. Tne findings would indicate that the
25 many ckildren as possibple. | Thef%ata suggests
: "0 counselor, for vhatever reason, view tne counselor
.hos= /o won't sec him at all

;qw Tou

O Lopre

to the entir
i Jor each qu
sended to demonst
2l populatioan.

he tnan the mean res

wrnich they were low;

noints ¢cr less.

cLonion ‘oove indic
rounseling anda would
onlselor.

0 <
T2l Lo QO center in
Diod o mofe rositivelor,
e e o - ypa L -
ooy obhar tne rmean Gf

ey Lucught the ¢
i particular and tn

76

d,f ,
wch responses to gquestion six

me?) it was decided to compare the

e population (N=219). The
estion i1s report®¥d in the { .
rate greater app¥dich behavior
Except for four gquestions, their
ponse for the total population.

, (13, 16, 20, 21) the differ-
ese °nudnets flom their responses
ated that they knew slightly less

oe ~o.ewnat less inglined

one can state
c“oo~, be rore 1ndependent erd -
(2 items 6, 8, 11 and.l2 trey
tne total pon“la*;o1. These

sunselor relt about stucer%%

e counselor's ability to help



: 68.

&

sere instructed o write "don't know" if they couldr't
: Tarstlicons.  dome ol the Icentification items were ieflt
< Tals mede aralyzing the data according to sud groups *diffi-
‘Wit oy times. It dld not effect the Irequency distribution of the.
te. nonlation.,

BN :aunSulgr has the "reelirg" that had the data processing center

:d %o work with unsophisticated graduate students, the

1ae been more thoroughly aralyzed. For exgmple, was °

re.ationship between taose who had troubleéré&Fing the (
. ire (item 31) ard the over-all approach score? There

' e Several other relatidnships which could nave been explorea.

-owey=r, n view of the resulis, it doesn't seem o be appropriate

@ e
[T
{
¥
-
(%]
'((

'

1he ~riginal guestionraires were hand ‘scored and the results tabulated
- a1 IBM Forms. This trensferring of. information increased the 1¢ne11—
.ood of clerical errors.

-

. iniontions of the instrur et

K

Lo lgsuruzent should rave been pretested with a random sample of
tne school's nonu Lion using an open-ended tnstrument. The
£i3ults should have been tabulated and the L mest frequent res-

¢35 to each guestion should have seen ineluded in a multiple
w.¢'ce feim of the same questionnaire. The students could have
wepended lirectly on the IBM steets and considerable time could

. . “r.o.2ved.  One or two opern-ended questions, though, snould
1 anile ce lrniuded in the flral instrument.

[

s of tbe qestionnaire srowld be either deleted or re-
"at kind of Pnf =:8t%ion does the Ge give out")
1 difficult to score since the nature of this

5 pasticular joo incliuded very.little information giving.
CoIntended to ascertzain the academic success ievel ol each
deweve? it was posgitle for a stude 't to get an unsav zad

' L maKe T or 5oll. T.e guszstion should be rewritten.
-ioo s guestiong wihieh eilcited open-enced responses were especia:ly i
WiPLieMlt to score. ™e data'w may te helpful in understanding the
- 1intgs of things the students wanted from the counselor but it ¢id rot

-on. itse:l to computer analysis.

ey

77

ERIC

Aruitoxt provided by Eic:

.

s



Vgt
olions

* st . L conpuLea,
' . ansvored on ditteed cuestiontaires.  Tre responses were na
Yo ownselor ant the udividual resgonses were then tranferred to
NS vallL wWere.puncnii the computer at the University of Toledo
n D E RPN
s
oo e AL CQICLUSTONS ¢ .
: 2oLurSe P oo basze lin ti%e Ls possiole to meke any stasements
: et attituJes There are no norms against which to
g : £11 that exists 1: a series of resvonses to 31 items.
z : IR @ otziirs in oz relutive sénse ranking the items fram tne
: ."’ C s swewesmolnoweras o the Dooguency of approach responses, I¢r
L S 'requunej of either uvoldence or "don't know" responses can
- 4 - ’
° nmLo,
< v -erded respouses «o not anvear within the text of whis.
. sootne smudenne! cormeats caa provide i .sight intc how tlrey
Stel T wcuaseling prozram,  One item stands out, the students
v hyyx; have = counseler on a rull time basis. Some seemed somewhat
Pohesmthey counrdn't rely on tne counselor's being in the building when
- caoad T precolem was ceyond the counSelor s coatrol.
Coecentoo D the stulents Telt that the counselor gave lectures.
/ Do Bnuen sav the rourelor for reasons other than grades. .
St WOould ve apprencncive or scared if ‘they werescalled
SSTLR ovoewortc ofTiea. Ten and a nalf percent would tell their
: RS Spact rz\\ 2 *f caliea down. These feelings are now
v oTon ive counlelins prorraem,
at his orfective of seeing virtvally all =re
nade the nongr roll. Thiere is a tasic questioa
" 28l the teeds of the student body by limite
' e “ne scacol administration imposed upcn the
RE -ng those wno received unsats$# The co“rsglo“
- -2 tonor roll. lcwever, oaly 5.9% revortac
X o ﬁér reascrns. in cerns ot efaluatlnb the
Z wroelnise Yropraf, one must weondes whnether this 6%.level is ratiher
SO 2 cuncosor wus in thne school for 2 limited amount of time and possibly
. - cild have come’to the ccunseleor if circurstances nad beer diflerant

O
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sdipinictered so - that tnare wa
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to cdninister to
data processing
to macnine. scorirnz.

o

results could have oeen ccm-
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g b :
! - L
cs Toe 2C CI LW aumolT TWo-oairds of the students ia &he school
St Craren of anctnnes. The statistics ara self-repo ted. Do students
£ soes e for nersosal proclem: reznond any differently than other
. Cuati Timky ez 1:"° 1.:112@0 TO resroald when asked?, The writer of
. Soes Teto.s to feel that the & figure is g accurate estimMate of studerts
o L on- imnenlc counseling.

trat the counselor worked at this school for only oh*ee
time scredule at that. For this reason, it is possible

fact thul e saw tyio thirds-of his case load within that
cdunseling for personal problems suffered because of it.

. conclusion, thw data would suggest that the students, for the most part

lnTinonnpreaci cernavior towards counseling They knew who he was and .wnat

LY. They Znew wnere is office was and how to get an app01atment. Seventy
- Lo pereent of the students said that they liked him. Eighteen percent said
Thgy woldin ve scared 1 they were sent for. The counseling program, at this
by 2las school was in its infancy. , Bot the administration, the students

s S LLag2tor needed a greater cppertunity to learn about each other ard
wWood soetthwer. The initial faniZJS are encouragzing. It is unfortunate trat
Tt ceeselor was unable to continue working at ©whis school. There was a joo

TL oL 2001, The faC1LEJ and administration were supportive to counseling and

Lie coilents were eag
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Seo o Urlssiinns will ask you to o =Te The sentfence by Fiiling in +he
Szelo. Do not worry zbout spelling. o

ine Through The gnswer space.
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. N
o SOV " GIRL ( circie one ) v ,
3 . - ] * .
. STl G {06 72 o 5/ : .
? »
' TELTT
, YES NO O KNG
. } ,
. & :
fe 2o i oo -lidarce counselor ? : ‘ i
’ . ‘ < ] t i e
.15 Tht saiiunce_counseler bossy ? b | : } R
’ - . : l'
Z. the | .i.mice couhselor friendly ? ! S ;
. ' S ; : ? R
. Toes the - iilarte counselor like me 7 . i ! i
, % ?
. 5T ante ccuanselor qive lectures ? & i ' : ‘
v ! ; K
e T I7.1rze _counseior understanc me ? N 0 » ! i :
. . § 1
DL lcoraos . cour@for satient ? . o | ' i
. coT Pdae co:rselor help boys zhc qir!s ? o ; ;
! ; .7
 Lae s s lance courselor care abou+ ho~ !'m qetting along ? ! R :
.~ . . : B 1
cm - v R . . ) L . L §
e LC0n TR acizanen c0unselor like boys and giris ? - l ¥ .
\ R T .
PR S ¥ % * ’ * X % ﬁhill * *
— 41r - N
- o
iS. wnre iz o7l gquidance counselor's office located ?
L WALTY I3 0T ke Lage ? N N
s T
‘2. anav is Trzguicdance couns 3Ior S rnam= 7 : C
( Con’r worry about spelling )
C.ovaLre, :L;Zd]K The ::d.selor s offucu, ngve yoy s2en The counselor ? =
A .3 B.. C.
7. Tre 0237 tning abouT our Guidance counselor is ? . > ) - s
. , —. -
. 4 .
[ . '
€. The werst Tning about our guidance counselor is ?
: . : .
9. Tre g5u7 e Counselor sees boys and ¢girls for *hs following reasons - t
A - B. Ce - C. ‘ o
. .j . - -
v ~
3 N *
~N .
o - 82 , » >



